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language classes means that the teacher must have a clear idea of the essence of the categories “masculinity” and “femininity”.
Strategies aimed at the rational organization of the process of memorizing foreign language material have been studied, con-
tribute to the development of students’ abilities to see difficulties when working with language material, independently identify
linguistic regularities when perceiving foreign language speech, independently activate language material, as well as skills
related to self-esteem and self control.

Key words: gender, gender approach, gender characteristics, motivation for learning a foreign language, discursive analy-
sis, interdisciplinary approach, gender innovations.
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EVOLUTION, EUROPEAN TRENDS AND CURRENT CHALLENGES IN UKRAINE

The article is devoted to the analysis of modern challenges in foreign language training in higher education institutions
of Ukraine. Taking into account the irreversible European course of our state, the reformation of education sphere and the gra-
dual integration into the world academic community, the mastery of foreign languages becomes more and more important.
1t requires increasing teaching efficiency, modernizing curricula, and using the best foreign practices.

In particular, it is about changing the strategy of teaching foreign languages in universities, the transition from the “transla-
tion” to the “communication” strategy, which is a sign of European trends. The key advantage of the communicative approach
is the maximum approximation of the educational process to communicative and practical language use. This approach involves
interactive learning, interaction of participants in the studies, while the student plays an important role.

The research examines the peculiarities of teaching grammar, mastering professional vocabulary, introduction of modern
educational technologies, students’ motivation and using the native language during classes. It is emphasized that work with
specialized literature should be carried out in senior years of study, after mastering the basics of the language. At the same
time, the effectiveness of this activity depends on the texts selection and their adaptation to the level of training in each group.

The experience of involving native speakers in the studies is considered. In this context, it is noted that the teacher s metho-
dical training is no less important factor for successful learning than the language proficiency level.

On the basis of the conducted research, a conclusion was made regarding the need for further teaching practices moderniza-
tion, the result of which should be the mastery of the language itself, and not only the ability to translate specialized literature.
A number of measures are proposed in order to promote the effectiveness of foreign language training in higher education
institutions.
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(cmammio nooano moeoio opuzinainy)

Introduction. In today’s globalized world, the role of a foreign language is constantly growing. Mastering of at
least one foreign language becomes a necessary sign of an educated person, allowing applying for a prestigious and
highly paid job. The importance of foreign languages becomes so great that their knowledge ceases to be some-
thing extraordinary, a certain privilege or luxury. A few decades ago, only people of a certain social status could
afford a mobile phone and a computer. Now such things are essential items. The same is true for foreign languages.
Any educated person is simply obliged to master at least one of them, as it is the key to further self-education and
self-improvement.

Taking into account the European integration of Ukraine and the internationalization of education, language
proficiency is gaining importance in the academic field as well. Many European educational programs provide for
the possibility of semester studies or short-term internships abroad. More and more scientific and communicative
events take place in a foreign (mostly English) language. Language proficiency becomes a mandatory prerequisite
for young researchers. Studying primary sources in the original language, opportunities to take part at international
scientific forums, as well as publishing research results in foreign editions are the main advantages of mastering
foreign languages.

In modern Europe, great attention is paid to the improvement of foreign language training. It is no coincidence
that when meeting researchers and even students of European universities, we see that they fluently speak at least
2-3 foreign languages.

In order to improve the professional training of foreign language teachers and to promote the learning of foreign
languages, the European Union and the Council of Europe have developed a wide range of educational programs. In the
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European countries, the following special projects and educational programs operate: ‘SOCRATES’, ‘ERASMUS’,
‘LINGUA’ and others. ‘ERASMUS’ and ‘LINGUA’ programs are aimed at expanding the linguistic exchange of
students between higher education institutions of 27 partner countries that are the members of the EU [8].

The purpose of this article is to analyze the current state and evolution of foreign language training in domestic
higher education institutions, taking into account existing realities and foreign experience.

The main part. The important role of a foreign language has been recognized for a long time. In Soviet period,
foreign languages were taught in all institutes and universities, including the technical ones. However, in practice it
was about 2—4 academic hours per week during the first two years. Graduates were rarely able to demonstrate a high
level of language proficiency after completing their studies. With the exception of philological specialties, foreign
language training included reading and translating professional texts and mastering specialized terms. This led to
the emergence of a specialist who had a certain vocabulary, could read and translate, but his communication skills
were at a very low level.

It should be noted that the translation of specialized texts is an important component of training. It allows stu-
dents to master the professional terms and deepen their vocabulary. However, the effectiveness of this component
largely depends on the correct selection of texts. In the recent past, students were asked to translate a certain number
of pages from technical journals regardless of their level of training. This approach was not effective. The teacher
must carefully select texts according to the level of each group. The beginners should be offered adapted material
and start with descriptive texts and topics.

In addition, the question arises when to start working with specialized texts. First-year students do not yet know
their major and do not read professional literature even in their native language. Therefore, they will not be able
to master the original special literature. In the first year, it is advisable to offer them everyday topics and texts of
general scientific nature. In senior years, the student will already be able, applying his knowledge and skills, to read
original special literature and receive useful information. With such an organization, the didactic principle of con-
sciousness and accessibility in working with special literature will be respected.

Within the course of professional foreign language, the teacher should show more interest in the students’ spe-
cialties, be aware of the main achievements in the relevant fields. He must constantly improve his qualification;
maintain contact with the colleagues of special disciplines in order to determine relevant issues of future professions
of students.

The specialized literature should be mastered after acquiring certain knowledge about the language basics.
Therefore, the teacher must pay attention to all components of linguistic training.

It is clear that phonetics cannot be a priority in non-linguistic secondary education. The alphabet, the rules of
reading and spelling are not studied within the program, but getting to know the norms of pronunciation and training
them to a certain level should still be an integral part of the classes. This could be an introductory corrective phonetic
course, the task of which includes mastering the skills of reading technique, pronunciation of individual sounds,
words and sentences. At their own discretion, teachers allocate from 10 to 20 hours for such activities. As a result,
the rules are systematized and pronunciation skills are improved, which ensures further better understanding of the
language during reading and speaking.

It is advisable to correct pronunciation in the 1st year. The availability of such a course is important given the fact
that students who studied German, French, or Spanish at their secondary schools do not often have the opportunity
to study the same language in the universities. Being enrolled in groups studying English at the elementary level,
they face difficulties without knowing at least the basics of phonetics.

Grammar material to one extent or another is present in the programs of all higher education institutions. The first
two semesters are devoted to systematization and consolidation of existing school knowledge and skills. In the 3rd
semester, grammar skills are expanded, reading and listening are practiced. In the 4th semester, students hardly
receive new information on grammar; they work on general scientific texts and consolidate their knowledge. Later,
the practical skills of using grammar knowledge are improved while reading original literature by specialty. In uni-
versities, the grammar phenomena intended for reproductive mastery practically do not exceed the ones learned at
school. Attention is directed mainly to automating the use of these phenomena in the speech.

Some methodologists insist on giving terminology exclusively in a foreign language, while others allow the use
of the native language. In our opinion, both of them are right. It all depends on the nature of the terminology. Some-
times the use of Ukrainian terminology can cause wrong associations. For example, the use of the term “past tense”
for the English language can confuse students, since there are several past tenses in English, each of them having
its own peculiarities of formation and use. It is appropriate to insist on the use of English terms: Past Simple, Past
Continuous, Past Perfect and Past Perfect Continuous. The same concerns the Present and the Future.

It is very convenient to present grammar in the form of formulas together with an example. In particular, the
Present Continuous grammar tense in English can be represented as follows: am, is, are + ing. We are translating
the text now. The use of formulas helps to visualize, systematize and summarize the material.

At the same time, sometimes it is useful to compare grammar phenomena with the native language. Comparison
can be made in the following directions: phenomena that are almost identical, similar and completely dissimilar.
The Grammar phenomena that coincide are learned the fastest; the material that has nothing to compare with is
more difficult. So, one of the most difficult topics for English learners is the use of articles. This is due to the lack
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of an article in the Ukrainian language. In addition, a common mistake is to use the word order of the native lan-
guage. The teacher can explain the order of words in an English sentence by comparing it with a similar sentence
in Ukrainian. In this case, the use of the native language when explaining grammar is permissible and even useful.

As arule, the study of lexical material by students is carried out on the basis of their school vocabulary. The latter
constitutes an active stock of words for reproductive assimilation. In higher education, this vocabulary is enriched
by the words related to students’ everyday life and future specialty. The passive vocabulary during reading is signi-
ficantly increased with the help of special terminology and general scientific terms.

European trends have been gradually spreading in the domestic academic community. A sign of this is the change
of the “translation” strategy to the “communicative” one. The communicative approach to learning foreign lan-
guages is a methodical standard today. The implementation of the communicative approach means that the forma-
tion of foreign language speech skills and abilities occurs through and thanks to the acquisition of foreign language
speech activity, while the process of learning a foreign language is built adequately to the real process of speech
communication [9].

To characterize the communicative approach in general, we should say that it involves the organization of lan-
guage learning as the communication process. In other words, the learning process is close to the communication
and is aimed at practical use of the language.

Nowadays the curricula provide for the availability of competencies related to foreign language communication.
Teaching students to understand specialized literature, as well as to communicate on the professional issues within
a limited number of academic hours is a difficult task. It can be done only by combining traditional and innovative
teaching methods, emphasizing communication.

This approach, accordingly, involves interactive learning. This is learning in the mode of dialogue, during which
the participants of the pedagogical process interact for the purpose of mutual understanding and joint solution of
educational tasks [5].

The motivation is important to ensure effective interactive learning. Students are no less important subjects of the
educational process than the teacher is. If they are poorly motivated for learning the language and are not interested
in it, then no effort of the teacher, even the best one, will not lead to significant success.

Among the main internal motives for learning a foreign language there are: successful career advancement;
opportunity to study abroad; unlimited access to information; satisfaction of one’s own ambitions and desire for
self-development; absence of a language barrier during travelling etc. [3].

In the context of our research, it is important to analyze the motivation among students of non-linguistic majors
regarding learning a foreign language. The survey conducted among the second year students of the Vinnytsia
National Agrarian University (about 100 people were interviewed) made it possible to identify the main motives
for studying a foreign language. Among the main motivating factors there were:

a) opportunity to freely communicate with native speakers (33%)

b) prospect for better employment in the Motherland (22%)

¢) prospect for employment abroad (16%).

Only 1% of respondents referred to the obligation to study this subject at the University as a motivating
factor [7].

According to the results of another survey on the advantages of mastering a foreign language, such factors as
successful career advancement and the opportunity to study abroad were the most important for students. Assess-
ment and avoidance of trouble at the University (the main external motivators of the education system) played
the least role [1].

Hereby, the general trends indicate that students have gradually realized the need to learn a foreign language.
At the same time, this does not mean that their interest in the subject will be unchanged throughout the course.
Motivation must be constantly maintained. That is why, the search for reserves to improve the quality and efficiency
of foreign language learning, as well as the use of innovative methods and work techniques become very important
in the teacher’s work.

Great help in solving these problems is provided by interactive activities such as role-playing games. Their use
in the classroom gives positive results, increases the interest of students, and allows them to concentrate their atten-
tion on mastering speech skills in a natural situation. Such exercises harmoniously fit into foreign language classes.
Modulated situations make it possible to bring speech activity closer to real communication, which corresponds to
the basic principle of the communicative method.

It is very important that such exercises engage the students in the independent work. The emphasis shifts from
the active teacher’s role to the independent activity of the students. The teacher gradually becomes more an observer
than a leader.

In the process of foreign language learning, such functions of a role-playing game as educational, motivational-
exciting, orienting, compensatory, educational, etc. are revealed [2].

It is worth noting that students show thorough English language knowledge not when they demonstrate their
homework, but when they can quickly orientate themselves in the situation. This means that they listen carefully and
understand the interlocutor, react to the situation, and can prove their point of view. Therefore, when using various
forms of role-playing games, students can improve their communication skills, enjoy lessons, and this has a positive
effect on their learning motivation [9].
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High-quality language training of students is impossible without the use of modern educational technologies.
Modern foreign language teaching technologies include professionally oriented learning, project method, game
technologies, intensive and distance learning technologies, information and telecommunication technologies,
working with educational and controlling computer programs in foreign languages, creating presentations, teaching
a foreign language in e-environment (forums, blogs, e-mail), etc. [5].

At the same time, an important factor is the teacher’s qualification and his ability to adapt the material for a
specific group of students. A widespread trend is the complete rejection of the native language use during classes, as
well as the need to involve native speakers in teaching. Apparently, native speakers have some advantages, provi-
ding an opportunity to experience a live language, to practice pronunciation, to learn vocabulary more quickly, etc.

An interesting experience of involving native speakers in the educational process was accumulated at the
Odesa Regional Institute for Public Administration of the National Academy for Public Administration under
the President of Ukraine. Due to the international cooperation development, students of German universities
underwent 2-3 months’ internship at the institution from 2008 to 2019. The interns taught foreign language at
the Public Administration Faculty conducted additional language classes for staff, and carried out cultural and
educational events [4].

In order to participate in this internship program, there was no mandatory requirement to have a certain method-
ical training. The interns, mainly master or PhD students, whose future specialty in most cases was not related to
pedagogy or philology, received general instructions and explanations from the teacher of the group and had to
develop a lesson plan and its content themselves. As they usually did not speak Russian or Ukrainian, their classes
were effective only in groups with a sufficiently high level of language training. At the same time, it was diffi-
cult for beginning students to work in classes with native speakers, who had no thorough methodical knowledge.
They did not always understand the explanation and often asked to bring “their” (Ukrainian) teacher back. This
example demonstrates that a non-native teacher sometimes has an advantage over a native speaker.

Despite all the unconditional importance for the teacher of the best command of the language, such importance
is not dominant over his other professional qualities. An equally, if not more, important quality is methodical train-
ing, to which pedagogical and psychological training should be added. Together they make the teacher capable of
solving problems arising in the educational process (including those related to students’ native language and culture)
and organize such a process optimally according to specific conditions [6, p. 11].

Another aspect that should be paid attention to is the teacher’s ability not to implement the program formally.
It is necessary to understand the level of students and the presence among them of those, who have not studied a
foreign language before. Such cases are not unique and it is very important to adapt the program to the language
proficiency level of the group, to offer students those types of activities that they are able to carry out effectively.

Human qualities in addition to professional qualifications are also very important for a teacher. If an educator
treats his students with respect, sympathy, interest, kindness, pedagogical tact and justice, they usually show high
motivation. Consequently, the results of the educational process will be incomparably higher than under conditions
when the teacher is indifferent to those, whom he teaches, and their educational achievements.

In conclusion, we note that in non-language universities, along with reading special texts and mastering
the vocabulary of the subject, listening and speaking skills must be practiced. It is possible to develop such skills if
interactive learning methods are regularly used in classes, taking into account the students’ level of training and the
specialty particularities.

Formation of motivation is one of the main tasks within the educational process, in which the student should
become an active participant, and not a passive object.

High-quality foreign language training of technical specialties students is possible with the use of new teaching
methods: interactive teaching, organizational and activity games, trainings, etc. The introduction of innovative
approaches to teaching English with the use of multimedia aids enables students to increase their motivation to learn
foreign languages; to get access to new, alternative sources of information; to develop independent mental activity;
to improve creative self-realization; to form communication skills and intercultural and professional competence.

Therefore, the specified technologies help to qualitatively diversify classes, make them informative and didac-
tically diverse, and significantly increase their effectiveness, provided that the content of the “Foreign language”
discipline is professionally oriented in technical higher education institutions.

The methods of teaching foreign languages are constantly being updated; therefore, the need for their study
is growing. Since one of the most effective methods is communicative, we see prospects for further researches in
its study.

In addition, such steps will increase the effectiveness of foreign language training:

- mandatory division of the academic group into two subgroups according to the level of language proficiency;

- ensuring continuous study of a foreign language throughout the entire period of study.

The implementation of these steps is not too difficult; however, together with the use of modern teaching methods,
it should contribute to increasing the effectiveness of foreign language training for higher education students.
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Maceeg A. I1., Hacaxina C. B. Inuomosna niozomoexa 6 3axiaax unioi 0ceimu: e6onioyis, €6poneiicoKi meHoenyii
ma cyyacHi euxknuku 6 Ykpaini

Cmammio npuceayeno auanizy cy4acHux 6UKIUKIG y cghepi iHWOMOBHOI ni02omosKy 8 3aK1adax euwoi oceimu Ykpainu.
3 oenady na ne3gopomuull €6PONEUCLKULL KypC 0epacasu, pedhopmyBanHs 0ceimuboi cpepu, Hocmynosy inmezpayiio 0o ceimogozo
aKaoemiuHo20 npoCmopy GONOOIHHA THO3EMHUMU MOBAMU HAOYBAE 0edali 8ajxciugo2o 3nadenHs. Lle eumazac nioguuyenHs
epexmusHoCIi BUKNAOAHHS, OCYYACHEHHS POOOUUX NPOSPAM, BUKOPUCTNAHHS KDAWUX 3aPYOIHCHUX NPAKMUK.

3oxpema, tidemovca npo 3miny cmpamezii 6UKIAOAHHA [HOZEMHUX MO8 ) GUUIAX, Nepexio 6i0 «Nnepexaadaybkoin 0o
«KOMYHIKAMUBHOLY cmpamezii, Wo € 03HAKOW €8ponelicbkux meHoeHyiu. Knwouosow nepeacoio komyHikamueHo2o nioxooy
BU3HAYEHO MAKCUMATbHE HADIUICEHHA HABYANLHO20 NpoYecy 00 CRIIKYBAHHA MA NPAKMUYHO20 KOPUCHYB8AHHA MOBoI0. Takuil
nioxio nepedbavac iHmMepaKmueHe HaAGUAHHs, 83AEMOOII0 YUACHUKIE Ne0d202iuH020 NPOYeCy, 6 AKOMY 3000y6ayy suujoi oceimu
8i08edeHa 6axiCIUBA POTlb.

Hocnioocennss posenadac 0cobueocmi GUKIAOAHHA 2PAMAMUYHO20 MAMEPIANy, ONAHY8aHHS NPOPeECilinoi JeKCUuKu,
3aNpoBaAOICEHHs CYYACHUX OCBIMMIX MEXHONO02IU, MOMUGYEAHHA CMYOEHMIE, BUKOPUCMAHHA DIOHOI MOBU Ni0 4ac 3aHAMD.
Hazonoweno, wo poboma 3i cneyianizoeanor iimepamypoio mMac 30UCHIO8AMUC HA CMAPWUX KYPCAX, NICTs 060100IHHS
azamu mosu. Ilpu yvomy epexmusnicms ybo2o 6udy OIAILHOCHI 3anelcumy 6i0 NIOOOPY MEKCNOo8020 Mamepiaty ma 1o2o
adanmayii 00 pieHs ni020MosKU pynil.

Posananymo 00cgio 3anyuents HOCiig MOBU 00 HAGYANLHO20 npoyecy. ¥ ybomy Konmekcmi nioKpecieHo, o MemoouyHa
nid2omogka UKIA0AYA € He MEHU BANCIUBUM (AKMOPOM YCNiluH020 HA8YaHHSA, Hidc De3nocepedHbo pieeHb 0N00IHHA MOBOIO.

Ha niocmasi npogedenozo 0ocuiodicernts 3p06aeHo 8UCHOBOK w000 HeoOXIOHOCH NOOATbLULO20 OCYUACHEHHS BUKAA0AYLKUX
NPAKmuK, pe3yibmamom 4020 Mac Cmamu came 60100IHHS MOBOIO, a He Jiuuie 6MIHHA NePeKAadamuy Cheyianizo8any 1imepamypy.
3anpononosano Hu3Ky 3ax00i8 w000 CNPUAHHA eheKMUSHOCMI IHUOMOBHOT NIO20MOBKY 8 3aK1A0AX BUOT OCBIMU.

Knrouosi cnosa: inosemna mosa, 3axnadu euwoi 0ceimu, €6pONelicbKa IHmezpayis, IHMepHAyioOHAN3ayis oceimu,
€8PONENCHKULL aKAOEMIYHUL NPOCMID, KOMYHIKAMUBHUL NIOXIO, HOCIT MOBU, IHMEPAKMUBHE HABYAHHS.
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