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EXPLORING THE ROLE OF CHATGPT IN FOREIGN LANGUAGE ACQUISITION
AMONG LAW STUDENTS: A SURVEY-BASED ANALYSIS

In an interconnected world, proficiency in foreign languages is essential, especially for professionals in specialized fields like
law. Recent advancements in artificial intelligence (A1) offer new possibilities. Al-driven language tools like ChatGPT, using natural
language processing, can simulate human-like conversation, provide instant feedback, and facilitate interactive, personalized
learning. Despite the potential of Al language tools to revolutionize language learning, their specific application and effectiveness in
legal education are underexplored. This research examines the role of ChatGPT in foreign language acquisition among law students.

A survey-based approach was used to collect data from law students in Ukraine and abroad. The survey, distributed
via email and social media, captured responses on ChatGPT usage, effectiveness, integration of legal content, challenges,
and satisfaction. Quantitative and qualitative analyses were conducted to summarize and interpret the findings.

The survey results reveal that while ChatGPT is utilized for various language learning activities, it is underutilized by
law students. Most respondents use it rarely, and only a few use it regularly. The tool is primarily used for text generation
and language translation. Many students find ChatGPT somewhat effective but highlight challenges like contextual understanding
and accuracy. Desired improvements include better context recognition, real-time interaction, and specialized vocabulary.
Overall satisfaction is moderate, indicating significant room for improvement.

ChatGPT has potential as a language learning tool for law students, particularly at the intermediate proficiency level.
However, enhancements in contextual understanding, accuracy, and user-friendly features are necessary to better meet their
needs. Continuous updates and improvements are crucial to maintaining relevance and effectiveness in legal language education.

Key words: Artificial Intelligence (Al), AI-Driven Language Tools, ChatGPT, Educational Technology, Foreign Language
Acquisition, Legal Education, Law Students, Survey.

(cTaTTIO MOIAaHO MOBOIO OPUTIHATY)

In an increasingly interconnected world, proficiency in foreign languages has become an essential skill,
particularly for professionals in specialized fields such as law. The ability to communicate effectively in multiple
languages not only broadens career opportunities but also facilitates cross-cultural understanding and collaboration
in a globalized society [7]. As such, the integration of language learning into legal education has gained prominence,
with educators and students alike recognizing the importance of linguistic competence in the practice of law.

Traditionally, language learning in legal education has relied on conventional methods such as textbooks, language
classes, and language exchange programmes [9, p. 58]. While these methods have proven effective to varying degrees,
recent advancements in artificial intelligence (AI) have introduced new possibilities for language learning. Al-driven
language tools, such as ChatGPT, leverage natural language processing algorithms to simulate human-like conversation,
provide instant feedback, and facilitate language learning in interactive and personalized ways.

The purpose of the article — despite the potential of Al language tools to revolutionize language learning,
their specific application and effectiveness in the context of legal education remain relatively underexplored. This
research seeks to address this gap by examining the role of ChatGPT in foreign language acquisition among law
students. By focusing on this specific demographic, we aim to shed light on the integration of Al-driven language
tools into legal education and its implications for the future of language learning in the legal profession.

The objectives of this research are multifold. Firstly, we seek to investigate the extent to which law students
utilize ChatGPT in their foreign language learning endeavors. By understanding the frequency and manner of usage,
we can assess the prevalence and acceptance of Al language tools within this demographic. Secondly, we aim to
evaluate law students' perceptions of the effectiveness of ChatGPT in assisting their language acquisition process.
This assessment will provide insights into the perceived benefits and limitations of Al-driven language tools in the
legal education context.

Furthermore, this research endeavors to identify the challenges and limitations encountered by law students
when utilizing ChatGPT for language learning, particularly within the legal domain. By exploring these challenges,
we can better understand the areas where Al language tools may fall short and opportunities for improvement.
Additionally, we seek to compare ChatGPT with traditional language learning methods to assess its efficacy,
convenience, and overall satisfaction among law students.

Ultimately, this research aims to contribute to the broader discourse on Al-driven language learning tools and
their integration into specialized fields such as law. By providing empirical insights and recommendations, we
aspire to inform educators, policymakers, and practitioners about the potential of Al language tools in enhancing
language learning experiences for future legal professionals. Through collaborative efforts, we can harness the
power of technology to cultivate linguistic competence and foster cross-cultural competence in the legal profession.

The analysis of recent research and publications. Recent research and publications have shown a growing
interest in exploring the intersection of artificial intelligence language tools and language learning methodologies,
particularly within the context of specialized fields such as law [1; 2; 10].
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Oke Oluwafemi Ayotunde et al. examine the role of artificial intelligence in foreign language learning, particularly
focusing on English language acquisition, through a systematic literature review. They highlight the benefits of
Al technology in enhancing students' speaking, writing, reading, and listening skills within learning management
systems, aiming to guide teachers in integrating Al tools to improve language teaching and learning outcomes [5].

T. Schmidt and Th. Strasser delve into the potential of artificial intelligence in enhancing language learning
experiences, particularly focusing on English language teaching. The researchers explore how Al can contribute to
the development of adaptive, individualized, and intelligent learning environments in the foreign language classroom.
They discuss the current landscape of technology-enhanced language learning, the emergence of Al technologies,
and the challenges and opportunities they present in shaping the future of language education. Additionally, insights
into ongoing research and development projects aimed at integrating Al into language learning processes are
provided and a visionary glimpse into the potential future of the foreign language classroom is offered [8].

Silvia Pokrivcakova categorizes and summarizes eight types of Al-powered tools for foreign language education,
drawing insights from existing research. She advocates for a reevaluation of the existing frameworks for preparing
foreign language teachers to effectively integrate Al-powered tools into their teaching practices, emphasizing the
need for adaptation to ensure enhanced efficiency and effectiveness in language instruction [6].

Fatih Karatag et al. investigate the utilization of ChatGPT in foreign language education. Through thematic analysis
of qualitative data collected from interviews, they reveal that ChatGPT positively impacts students' learning experiences,
particularly in writing, grammar, and vocabulary acquisition, while enhancing motivation and engagement. These
findings contribute to understanding the efficacy of ChatGPT in foreign language instruction and provide valuable
guidance for educators and researchers in developing effective teaching strategies and curricula [4].

Another research explores the role of Artificial Intelligence (Al) in English Language Teaching (ELT) and
investigates Al technologies within this context through library research. The findings suggest that Al creates a
personalized learning environment for English learners, facilitating skill development and practical application
through platforms such as spoken English simulations and written exercises. Various Al-based ELT applications,
including Google Translate, Duolingo, and Chatbot, offer diverse learning opportunities, making English language
acquisition more accessible and effective for students [3].

Following these studies, several conclusions can be drawn regarding the role of artificial intelligence in foreign
language acquisition, particularly within specialized fields like law:

1. The studies collectively demonstrate that Al technologies, such as ChatGPT and other Al-powered tools, have
the potential to enhance language learning outcomes across various skills, including speaking, writing, reading, and
listening. This suggests that integrating Al into language learning processes can lead to improved proficiency and
fluency in the target language.

2. Al facilitates the creation of personalized and adaptive learning environments, catering to the individual
needs and preferences of language learners. This adaptability enables educators to tailor instruction to students' skill
levels, learning styles, and objectives, thereby optimizing the learning experience.

3. The studies highlight that Al-powered tools, such as ChatGPT, contribute to increased engagement and
motivation among language learners. Features like interactive conversational interfaces and real-time feedback
stimulate learner interest and participation, fostering a more dynamic and immersive learning environment.

4. Al streamlines language instruction by automating certain tasks, such as grammar correction, vocabulary
expansion, and language practice. This efficiency allows educators to focus on higher-order teaching activities, such
as facilitating meaningful interactions and fostering critical thinking skills, ultimately maximizing instructional
effectiveness.

5. The research underscores the importance of reevaluating existing frameworks for preparing language
educators to effectively integrate Al-powered tools into their teaching practices. Educators must undergo training to
familiarize themselves with Al technologies and adapt their instructional methods to leverage these tools optimally.

6. Al-based language learning applications democratize access to language education by offering diverse learning
opportunities through platforms like spoken English simulations, written exercises, and interactive chatbots. This
accessibility ensures that language acquisition is not limited by geographical or socio-economic factors, making it
more inclusive and equitable.

7. The studies provide insights into the future of language education, suggesting a shift towards more technology-
enhanced and Al-integrated learning environments. As Al continues to advance, educators and researchers must
continue exploring innovative ways to leverage these technologies to enhance language teaching and learning
practices.

In summary, the studies indicate that Al holds great promise in transforming foreign language acquisition,
offering opportunities for personalized, engaging, and efficient language instruction. However, realizing this
potential requires ongoing collaboration between educators, researchers, and technologists to harness Al effectively
in the service of language education.

Notably, our research stands out due to the absence of existing studies that specifically investigate law
students' utilization of ChatGPT for foreign language learning through survey-based analysis. This unique focus
underscores the novelty and potential significance of our study within the broader landscape of language education
and Al integration. By filling this research gap, we aim to provide valuable insights into the intersection of Al

32



Bumyck 99°2024 Cepist 5. Ileparoriuni Hayku: peaiii Ta IMepCHEKTHBU

technology, foreign language acquisition, and legal education, offering specialized perspectives that contribute to
the advancement of both fields. Our study thus represents a pioneering effort to explore the untapped potential of
ChatGPT in enhancing language learning experiences among law students, thereby addressing a critical area of
inquiry with implications for pedagogical practice and educational innovation.

To achieve the objectives outlined in the introduction, a survey-based research approach was employed to gather
data on law students' usage of ChatGPT in foreign language learning. The survey instrument was designed using
Google Forms, a widely accessible and user-friendly platform, to elicit responses pertaining to the frequency of
ChatGPT usage, specific language learning activities facilitated by ChatGPT, perceived effectiveness of ChatGPT,
integration of legal content, comparison with traditional methods, challenges and limitations, overall satisfaction,
and recommendations for improvement.

The survey was distributed among law students enrolled in universities both in Ukraine and abroad, aiming to
capture diverse perspectives and experiences across different linguistic and cultural contexts. A combination of
convenience sampling and snowball sampling techniques was utilized to reach a wide range of participants. Initially,
the survey was disseminated via email to law faculty members and student organizations at various universities in
Ukraine and abroad. Participants were encouraged to share the survey link with their peers, thereby expanding the
reach of the study to law students outside of the initial contact pool.

The survey was conducted in April-May 2024, with the data collection period lasting for a predetermined duration
to allow participants sufficient time to respond. Reminders were sent periodically to encourage participation and
maximize response rates. Upon closure of the survey, the collected data were exported from Google Forms and
analyzed using both quantitative and qualitative methods. Quantitative analysis involved descriptive statistics to
summarize the frequency distributions of responses, while qualitative analysis involved thematic coding of open-
ended responses to identify recurring themes and patterns.

Ethical considerations were paramount throughout the research process. Participants were provided with
informed consent information prior to completing the survey, and their anonymity and confidentiality were
strictly maintained. The research adhered to ethical guidelines outlined by relevant institutional review boards and
professional associations.

Overall, the survey-based research method facilitated by Google Forms enabled us to gather valuable insights
into law students' utilization of ChatGPT in foreign language learning, offering a comprehensive understanding of
the opportunities and challenges associated with Al-driven language tools in the legal education domain.

Findings. The survey results offer valuable insights into how law students utilize ChatGPT for foreign language
learning, the effectiveness of the tool, and areas where improvements are needed. This analysis delves deeper into
the responses, examining trends, challenges, and suggestions for enhancing ChatGPT’s utility.

Proficiency Level in Legal English (Fig. 1). The majority of respondents identified their proficiency in Legal
English as intermediate (43 out of 60). This suggests that most users have a foundational understanding but are not
yet advanced. This demographic is crucial as intermediate learners often seek tools to refine their skills and expand
their vocabulary, making them ideal candidates for Al-driven language learning aids like ChatGPT.

Frequency of Using ChatGPT for Language Learning (Fig. 2). A significant portion of respondents (37 out of
60) use ChatGPT rarely or occasionally. This indicates a potential underutilization of the tool, possibly due to limita-
tions or perceived inefficiencies. Only 12 respondents use it several times a week, and just one uses it daily. This low
frequency among regular users suggests room for increasing engagement through improvements in functionality
and user experience.

Specific Language Learning Activities (Fig.3). The most common uses of ChatGPT are for text generation
(31 respondents) and language translation (21 respondents). This highlights the tool’s strength in generating content

What is your proficiency level in Legal English?
60 responses

@ Beginner
@ Intermediate
Advanced

Fig. 1. Proficiency Level in Legal English
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How often do you use ChatGPT for learning foreign languages?
50 responses

@ Daily

@ Saveral times a weak
@ Occasionally

@ Rarely

@ Never used

Fig. 2. Frequency of Using ChatGPT for Language Learning

In what specific language learning activities do you use ChatGPT?
54 responses

Text generation | 1 (57 4%)
Language transiation | - 1 (36.9%:)
Corwersation practice || (14.5%)
writing peactice | 15 (27 %)
voeabulary expansion | o (:7%:)
Grammar comection _ 25 (46.3%)
Cuttural insights | 10 (18.5%)
Pronunciation guidance [JIl-= (5.5%)
0 10 20 30

Fig. 3. Specific Language Learning Activities

and providing translations, which are essential skills for legal professionals working in multilingual environments.
Grammar Correction and Vocabulary Expansion are also popular, with 25 and 20 respondents respectively, indicat-
ing that users find ChatGPT helpful in refining their language accuracy and expanding their legal terminology. The
least utilized feature is pronunciation guidance (3 respondents), suggesting that ChatGPT might not be perceived as
effective in this area or that users prefer other tools for pronunciation practice.

Effectiveness Compared to Other Methods (Fig. 4). The majority of respondents (40 out of 60) find ChatGPT
somewhat effective. This reflects a cautious optimism about the tool's potential but also indicates that it does not
yet fully meet their needs. Only 8 respondents rated it as very effective, underscoring the need for enhancements to
achieve higher satisfaction levels. A small yet notable group (11 respondents) finds ChatGPT either not very effec-
tive or not effective at all, pointing to specific shortcomings that need addressing.

Challenges and Limitations Encountered. Many users (multiple mentions) noted that ChatGPT struggles with
understanding context and nuances, particularly in legal English. This is a significant barrier since legal language

In your opinion, how effective is ChatGPT as a tool for language learning compared to other

resources or methods you've used?
59 nespondes

@ Very effective

B Somewhal effective
B Mot very effective
@ Mot efectie at all

Fig. 4. Effectiveness Compared to Other Methods
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On a scale of 1 to 10, how satisfied are you with ChatGPT for your foreign language learning
purposes? (1 being very dissatisfied, 10 being very satisfied)

59 responses

13

1ajZaxge) 11 (18.6%)

s 1% B (13.6%)
" & (10.2%)

-3 (6.8%) ) 1{1.7%)

Fig. 5. Overall Satisfaction Rating

often requires precise interpretation and context-specific understanding. Respondents reported inaccuracies
in grammar, vocabulary, and translations. These errors undermine the tool's reliability, especially for users relying
on it for professional or academic purposes. The feedback about template-like responses suggests a lack of depth
in ChatGPT's interactions, which can be a limitation for users seeking more comprehensive language practice.

Desired Features and Improvements. Users expressed a desire for more current and specialized vocabulary, par-
ticularly in legal contexts. This could involve regular updates to ChatGPT's database and an emphasis on domain-
specific terminology. Suggestions for real-time interaction, personalized learning recommendations, and better
context recognition indicate a need for more dynamic and tailored user experiences. Features such as an inte-
grated vocabulary log and improved prompts were mentioned, suggesting that making the tool more user-centric
and interactive could enhance its effectiveness.

Overall Satisfaction (Fig. 5). The overall satisfaction ratings are spread across the spectrum, with a noticeable
concentration around the mid-range scores (4 to 7). This distribution reflects mixed feelings about the tool's effec-
tiveness and highlights significant room for improvement. The relatively low number of high satisfaction scores
(8 to 10) indicates that while ChatGPT has potential, it is not fully realized in its current form.

Conclusion. The survey reveals that while ChatGPT is a valuable tool for certain language learning activities, it
faces several challenges that limit its effectiveness. To better serve law students, particularly those at the intermediate
level of legal English proficiency, enhancements are needed in the areas of contextual understanding, accuracy, real-
time interaction, and user-friendly features. By addressing these issues, ChatGPT can become a more reliable and
comprehensive language learning aid, better meeting the needs of its users.

The analysis underscores the importance of continuous improvements and updates to maintain relevance and
effectiveness in the rapidly evolving field of language learning, especially for specialized areas like legal education.
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3aapna 1. C., Knaseoiu B. O., I03epposuu K. A. /[ocniosncenna poni ChatGPT y eusuenni inozemnoi moeu
CHIYOeHMAaAMU-RPAGHUKAMU: AHAJII3 Pe3YbMAmié ORUMY8anHs

Y 83aemoszanescnomy ceimi 80100iHHS IHOZEMHUMU MOBAMU € HAOBANCTUBUM, 0COOIUBO O Paxieyie Maxux nPoQeciunux
eanysetl, sk npago. Ocmanni docsienenus 6 oonacmi wmyunozo inmenekmy (L) eiokpuearome Hosi moociugocmi. Moeni
IHCMpYMEHmuy Ha OCHOBI WIMYYHO20 mmeﬂexmy, Wo 6UKOPUCIOGYIOMYb 06po6ky npupoonoi mosu, ax ChatGPT, moxcyms
iMimysamu po3mogy aooel, 0a8amu MUMMmeSULl 360pOMHitl 36 A30K, CHPUANU IHMePAKMUBHOMY nepcoyaﬂwoeayomy HAGUAHHIO.
Hessaocaiouu na nomenyian incmpymenmie LI peeontoyionizysamu cnocobu uguents Mo, ix KOHKpemue 3acmocy8anis
ma egpexmusHicmyv y nPasositl 0ceimi Hedocmamuvo sugueni. Y oocniocenni suguaemucsi pons ChatGPT ¢ onanysanni inozeMHOT
MO8U ceped cmydenmig-npagHuxie. 30ip oanux 6i0 cmyoeHmie-npasHuxie 6 Yxpaini ma 3a KOpOoHoM 30iUCHIOBABCS HA OCHOGI
onumyearns. I1i0 uac onumyeans, HAdiCIAH020 eNeKMPOHHOIO NOWMOIO A Yepe3 COYIaNbHi Mepexci, 6y OmpUMaHi ionogioi
wooo suxopucmanus ChatGPT, iio2o egpexmuenocmi, inmeepayii npasoeoeo KOHMEHMY, GUKIUKIE | DIGHS 3A00801€HOCI
Kopucmyeauig. byno npogedeno KinbKicHull ma AKICHUL anHai3 0 y3a2aibHenHs 1l inmepnpemayii pesynvmamis. Pesynomamu
noxazyroms, wo xoua ChatGPT suxopucmogyemuvcs 0na pisHuX 6udig¢ MOBHOI OISIbHOCHI, 3ACMOCYHOK BUKOPUCTIOBYEMbCS
CcMyOeHmamu-npasHuKamy Hedocmammuwvo. binvuiicms pecnonO0eHmie 6UKOpUCmosgyioms tio2o pioko, i auuie 0esaKi — pe2yiapHo.
Inempymenm 2onosnum yuHOM GUKOPUCMOBYEMbCSL Ol 2eHEPYBARHS meKcmie i nepexaady. bazamo cmydenmis eeasicaromo
ChatGPT oewjo epexmugHuM, Gi03HAUAIOYU NEGHI GUKIUKIL PO3YMIHHS KOHMEKCHTY ma mouHicmy. J{o 6asjcanux y0oCcKoHaieHb
BIOHOCAMb Kpawje pO3Ni3HABAHHSA KOHMEKCNLY, 83AEMOOTI0 8 PEXCUMI PedlibHO20 Yacy, (paxogy 1eKCUKy. 3a2anbHa 3a00801eHICHIb
V KOpUCMYBAHHI 3ACMOCYHKOM — NOMIDHA, WO 8KA3VE HA MONCIUBOCHI 0151 BOOCKOHALEHHSL.

Inempymenm ChatGPT mae nepcnekmusu y uguenni M08 CHYOeHMAaMu-npagHuKami, 0coonueo Ha cepeoHbOMy DigHi
601100iHHs M0G0I0. OOHAK 0151 KpAW020 3A0080eHH S IXHIX nompeb HeoOXIOHI NOKPAWeHHSs 8 PO3YMIHHI KOHMEKCMY, MOYHOCHII
ma 3pyynocmi guxkopucmanus. [locmitini oHoeneHHs QyHKYIOHALY MAOMb GUPIULATbHE 3HAYEHHS 015l NIOMPUMKU AKNYATIbHOCHIT
ma egpekmusHoCmi 10PUOUUHOI MOBHOI 0cimu.

Kniouosi cnosa: wmyunuii inmenexkm (I11), moeni incmpymenmu na ocnosi LI, ChatGPT, oceimui mexnonoeii, usuenms
[HO3eMHUX MO8, I0PUOUYHA 0CBIMA, CHIYOeHMU-NPABHUKU, ONUIMYBAHHS.
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