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Moconan H. B. Bvicuiee o0pazosanue u pplHok mpyoa 6 YKpaune: peKomMeHoauuu 0Jia 2apMOHU3aAyUY 63auMo0eiicmeusl.

Tpusedenvt a¢ppexmusnvie mepvl EC no coanancuposanus 63aumooeticmsust 6blCuie20 00pa306aHus ¢ PbIHKOM mpyod, 4mo
NPOUCXOOUM HA PA3HBIX YPOBHAX (20CY0apCME0, CUCEMA BbICULe20 00PA306AHUSA, YUPEHCOCHUE BbICULE20 00PA308aHIS, NPOYeCcC
00yuenus) u no pasuvim Hanpagienuam. Cpeou HUX BbI0eIeHO COMPYOHUUECIBO BbICUIUX YHeOHbIX 3a8e0eHUll C NPOU3BO0CEOM,
npusieuenie pabomooameneli K npoyeccy o0yueHus:; paspabonKa npogeccuoHaIbHO-0PUeHNUPOBAHHBIX NPOSPAMM, Npogheccu-
OHANU3AYUSL 0OPAZ0BAMENLHBIX CIENeHell;, CO30aHUe A2eHMCmMea CIMAMUCMUKY 8 00IACMU BbICULE20 00PA308AHUSL; COBMECHIHOU
paspabomke HPK ¢ pabomodamenamu u npasumenscmeom u m.o. Ha ocnoee ananusa onvima EC pazpabomanst pexomenoayuu
07151 peuteHuss nNpoodemMbl 83aUMOOCUCEUs BbICUIE20 00PA30BAHUS C PLIHKOM MPyod 8 pycie pedhopMUupo8anus ome4ecmeeHHol
cucmemul gvicuie2o obpazosanus. Ilpednoocerno npogecmu meponpusmus 8 Yxpaune Ha pasHolX YPOGHAX: HA YPOGHE 20CYyO0apCmed,
cucmeMbl 8biCULe20 00PA308AHUSL, BbICULLX YHeOHbIX 3a6e0enull U 00yuarowezo npoyeccad.

Knrouesvie cnosa: szaumooeiicmsue, gvicuiee obpasosanue, svicuiiie yueonvle 3agedenus, EC, onvim EC, pvinok mpyoa,
pexomeHoayuu, Ykpauua.

Mospan N. V. Higher Education and Labour Market in Ukraine: Guidelines for Harmonisation of Interaction.

The article presents effective EU measures to balance the interaction of higher education with the labour market, which
takes place at different levels (state, higher education system, higher education institution, educational process) and in different
directions. Among them, we highlight the cooperation of higher education institutions with enterprises; employers’involvement
in the educational process, implementation of professionally-oriented programs, professionalization of educational degrees;
creation of a statistical agency in the field of higher education; joint development of NOF with employers and government, etc.
Based on the analysis of EU experience, guidelines for solving the problem of interaction between higher education and the
labour market in the framework of the reform of the national higher education system are given. Measures have been introduced
in Ukraine at different levels: at the state level, higher education, higher education institutions and educational process.

Key words: EU experience, guidelines, higher education, higher education institutions, interaction, labor market, the EU,
Ukraine.
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THE PECULIARITIES, ARGUMENTS FOR AND AGAINST TEACHING ESP TO LOW
PROFICIENCY LEVELS WITHOUT MEDIATOR LANGUAGE

Modern world with the globalization tendency requires searching for more advanced foreign language teaching methods. Due
to this fact, there should be analysed and developed the methods of fast learning. The present paper demonstrates the results of
research, which was conducted among the students of non-linguistic specialities in order to define the arguments in favour of and
against using mother tongue as a mediator language while teaching English for Specific Purposes (ESP) for the students with low
English proficiency levels. It was examined that although the majority of students, who participated in the research, support use of
native language during the English lesson, the focus group, where the mediator language was avoided, demonstrated significantly
greater progress in acquiring speaking skills. Accordingly, the methods of avoiding mediator language are presented in the article.

Key words: mediator language, teaching methods, ESP teaching, language skills, motivation.

Cmammio nooano moeoio opuzinaiy

One of the most effective ways of learning languages is getting into the environment, or at least learning the
language without using the native one as a mediator. Nowadays people have plenty of opportunities to become a part
of the foreign culture even without travelling abroad, having internet access it is possible to watch videos, listen to
podcasts, read blogs etc. Therefore, foreign language learners are often recommended to use multimedia sources in
order to submerge into the foreign culture and language as soon as possible. Although the mentioned above recom-
mendation has already found its effectiveness, the students of low levels still cannot follow it, due to many reasons.
First of all, for instance, while watching any video in a foreign language; a lot of people have reported to get bored,
indifferent and moreover irritated because of lack of understanding. The second and most common reason is that
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not many people are aware that videos and podcasts could be selected according to the learner’s level. For the same
reason, while starting learning any language people expect teachers to explain all the material using their native
language. This fact creates a number of problems; because students try not to understand the material, but to learn it
by heart or what is worse translate into their mother tongue. The method of translating has been used for many years,
and it is quite useful for linguistic specialities, but for the other ones it is stressful and not effective, due to the fact
that many people try to translate everything literally and word-by-word. This fact creates the necessity of teaching
a foreign language without using the mediator language.

In teaching a foreign language, the use of the mother tongue can affect the learner’s acquisition of the target
language, therefore the role of the mother tongue has always been an important issue, and the problem of second
language teaching and using the first language in this process was analysed by many researchers, such as V. Cook,
W. Butzkamm, Sahelekheirabadi, P. Mora and many others.

There are different studies on the use of the mediator language during teaching English to introduce different and
even controversial attitudes towards the role of the mother tongue. The use of the mother tongue was banned by the
supporters of the direct method, while the enthusiasts of bilingual and grammar-translation method went to the other
extreme and opted for the liberal use of mother tongue [3]. The idea of using English only is supported by Robin
Garnham in his article, where he states on the elementary level it is essential to interact in English; moreover, regular
communication in English will help to develop and improve listening skills, fluency and pronunciation [4]. In the
article ““We only learn language once. The role of the mother tongue in FL classrooms: death of a dogma” author
supports the use of mother tongue, as it facilitates thinking, communication and helps to understand grammar “the
mother tongue is the greatest asset people bring to the task of foreign language learning” [2].

The author of the paper “Effects mother tongue language on learning second language learners elementary
school” reviews interferences of the first language, such as there may be no specific equivalents of the target lan-
guage in the mother tongue, grammar structures, articles, prepositions and sentence patterns of the first language
and target language are different. “Sometimes the knowledge of the mother tongue becomes a stumbling block in
learning English. The knowledge of the mother tongue has positive or negative effects on the learning of the second
language” [6].

In the present article quantitative and qualitative data collection methods were applied due with an aim to
improve the research results. The quantitative data was gathered through a survey, which was represented by a short
questionnaire. The qualitative data was collected with the help of placement tests, which included grammar knowl-
edge check, reading comprehension tasks, writing and speaking activities. The speaking skills check tasks included
monologue and dialogue.

The objective of the present paper is to investigate and analyse the peculiarities, benefits and disadvantages of
teaching English for Specific Purposes (ESP), without using mother tongue as a mediator language, to the students
of technical specialities who have low levels of English proficiency.

In order to collect and analyse data there were selected two focus groups consisting of the first-year Bachelors
(65 students with low English proficiency levels), who took part in the experiment and a questionnaire, and one
group of first-year Masters (36 the students with upper-intermediate level of English), who participated in the survey
only. All the three groups were represented by the students of technical specialities of the National Technical Uni-
versity of Ukraine Igor Sikorsky Kyiv Polytechnic Institute, who study Physics and Mathematics.

All the participants were offered to partake in the survey, which consisted of a short questionnaire. The questions
and the results are demonstrated in Table 1.

Table 1
The brief questionnaire for the students
) Agree Disagree | Not sure
Question 3 3
questionnaire results (%)
1. Foreign language must be taught without mediator language 52,5 40.5 7
2. All the grammar must be explained in the mother tongue 21,8 75,3 2,9
3. Students can discuss some issues using only foreign language during the lesson 45,6 40,6 13,8
4. Avoiding using mother tongue is beneficial for practising the target language 22,7 65,4 11,9
5. In case you think that a teacher should use the mother tongue, please explain in
which cases

As can be seen from the questionnaire results, more students agreed that using the mother tongue as a mediator
language while learning a foreign language is beneficial and unavoidable.

The most popular answers for the fifth question were the following:

— the mother tongue should be used to translate some words or phrases, to spare time, because it is faster and
more understandable than explaining the words;

— a teacher should use the first language to give comments and explain grammar rules;

— it is necessary to explain the tasks in the native language.
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The first year Bachelors, who participated not only in the survey but also in the experiment were also offered to
pass entry test at the beginning of the semester and were divided into two focus groups. Both groups learn English
for Specific Purposes (ESP), and they were both taught in English, but in teaching the first group the teacher used
foreign language only, and in the second group there was also used their mother tongue in order to translate some
vocabulary items, explain grammar rules, give the guidelines of the task etc. At the end of the semester, the students
passed the final test, which helped to analyse, compare and contrast the results of the experiments.

While working with the first group, were the mediator language was not applied the students were not allowed
to ask for or search for the translation of some words, they could only ask their teacher to explain them for better
understanding, furthermore, the learners were not allowed to talk to the teacher and to each other using their native
language. In the second group, the teacher used the first language upon students’ requests. In the first focus group,
education process flowed slower, demanded much effort from both the teacher and the students, but at the end of the
experiment, the students have reported that despite they failed to understand some material, they had good language
practice and acquired more confidence in oral communication. The experiment lasted 1 semester and results are
represented in Table 2 below.

Table 2
The results of the experiment on the effectiveness of using English only
Entry test Its (% Final test Its (%
Group Quantity of students ntry test results (%) inal test results (%)
A B C D E A B C D E
Using mediator language 41 8,5 | 18,7 35 24 | 13,8 9,8 18,8 | 35,5 (224 | 13,5
Using English only 24 9 23 | 36,5 | 203 | 11,2 | 143 |26.6 | 372|154 | 7,5

The results in the table demonstrate the increase in the language proficiency level in both groups. The results
show that in the group where English only was used the percentage of students having A-grade increased by 5,3 %
while in the group where students were allowed to use mediator language this percentage of students having A-grade
increased only by 1,3 %. The final test demonstrated worse results in completing grammar tasks compared with the
second focus group, but reading, listening comprehensions and speaking tasks were done much better. For the fluent
and effective communication the ability to understand the speaker and produce the speech is much more important
than the perfect knowledge of grammar rules, therefore there was decided to minimize the usage of mother tongue in
the ESP teaching, and having analysed the learning process, students’ comprehension and progress during lessons,
there was decided to apply some special features of teaching a foreign language without using mother tongue. These
peculiarities are as follows:

The usage of visual aid.

To avoid and reduce the number of using students’ first language, or their mother tongue, it is essential to use
non-verbal tools during the lesson, such as visuals. Non-verbal tools and resources are helpful and effective when
teaching students English without speaking their language in the class [1].

As usual teaching ESP includes a lot of new lexical units, therefore while introducing the new vocabulary
items at the lesson, the teacher should use a lot of instruments for giving visuals, such as white/blackboard, charts,
infographics, vocabulary cards, picture dictionaries, multimedia devices, mimic and gestures etc.

Infographics and PowerPoint presentations are also a vital and integral part of studying grammar constructions.
In the case of teaching technical speciality students, grammar was represented with the help of formulae, which
simplified the learning process a lot and enhanced students’ grammar knowledge and comprehension.

2. The use of clear instructions and guidelines.

Many students claim to have failed to complete some activities or did some tasks inappropriately, for the reason
that they had not understood the task clearly. Therefore, it is vital to explain the task step by step, provide the group
with understandable guidelines, using slow repetitions, visualising some information on the board upon request.

3. Proper level tasks selection.

While choosing the material it is significantly important to take into account the class profile, which includes the
number of students, age, their knowledge level, perception peculiarity, speciality etc. Sometimes while learning ESP
the students who have low levels of English face task in the textbooks which are not manageable for them. In such
cases the teacher might offer the other activities, simpler ones, or split the complicated task into small manageable
parts, using some extra materials to get the students pre-prepared. For instance, the students have to analyse the
chart and explain the working principle of an internal combustion engine. In this case, they might be offered to
discuss some simple questions, such as “Where can people use engines” or “Have you ever seen any engine from
the inside?”, and then they can be provided with visualized vocabulary and may be offered to watch the video with
subtitles. All these preparation stages will ensure a better understanding and advance students’ production and
performance during the ESP learning.

4. Logical task flow with adding extra materials.

It is one of the most essential ingredients of students’ progress and success. The sequence of activities should go
from the easiest to the most complicated. Moreover, even primitive tasks could be complemented by pre-preparation,
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which is explaining some vocabulary of grammar, giving sets of useful phrases. Furthermore, the lesson plan should
be based on the material which had previously been studied and only a small part of the new information. The
practice shows, that after completing the most difficult task, it is beneficial to provide the students with some light
activity at the end of the lesson, such as a game, quiz or discussion.

5. Motivation.

Motivation is the most important thing that turns our planet round, thus it is essential in learning. When students
due to their personal reasons have no motivation to use the target language might become the biggest obstacle for a
teacher. Therefore it is the great idea for a teacher to keep explaining to students the value of speaking only target
language during the lesson, encouraging them with the information that practice makes perfect, and they should not
be shy to speak and share ideas. The teacher should try to exclude reasons for not using mother tongue during the
foreign language class and to promote language immersion. Students may want to use the first language, which is
their native when they should use the target language, because of their low proficiency, shyness or lack of interest,
and in such case, they may be offered to pretend to be foreigners.

Conclusion. Having compared the students’ performance during the research period, which lasted for half of
academic year, it must be concluded that the use of mother tongue as a mediator language in teaching ESP is
an integral part, but due to the experiment results, it has been summarized that the process of learning a foreign
language flows much more effectively if the usage of the first language is minimized. Immersion in the language
is extremely important to achieve positive results of the study. Thus, the offered in the present paper methods of
avoiding mediator language during English lessons can serve as helpful recommendations for teaching not only
English for Specific Purposes, but in teaching any foreign language as well.
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Hunaoumka A. C., Iucapuuk O. JI. Ocobnueocmi, apzymenmu 3a ma npomu 6UKIAOAHHA AHNIICLKOI MOGU
npogeciitnozo cnpAMy8anHsa 0711 CMYOeHmI6 i3 HU3LKUM pi6HEeM 60100IHHA MO06010 €3 GUKOPDUCHAHHA MOSU-
nocepeoHuka.

Cyuacnuii ceim i3 mendenyicio 0o 2nodanizayii umazae NOWKy 0inbul NPOCYHYMUX Memooié HAGYAHHS IHO3EMHOI MOBU.
3aeosaku yvomy cio npoananizysamu i po3pooumu memoou weuoxko2o Haguanus. L{a poboma oemoncmpye pe3yrbmamu 00Ci-
0JIceHb, NpogedeHuUx ceped CMyoOeHmie MexXHIUHUX CheyianbHoCmell i3 Memolo 6U3HAYeHHS apeYMEeHmi6 Ha KOpUCms i npomu
BUKOPUCIAHHS PIOHOT MOBU K MOBU-NOCEPEOHUKA IO 4AaC SUKIAOAHHA AH2NICLKOI MOSU NPpoghecilinoco CRpAMYBaHHs O
CMyOenmi6 i3 HU3bKUM PIBHeM 80100IHHA aH2TIIICLKOI M080K. Byno 3’acoeano, uwjo Oinvuicms cnydenmis, aKi Opanu yuacmy y
00CTI0HCeHHI, RIOMPUMYIOMb BUKOPUCTHAHHA PIOHOT MOBU NIO YAC YPOKY AHENIUCLKOL MOBU, (POKYC-epyna, 0e MO8A-NOCEePeOHUK
He 8UKOPUCHIOBYBANACH, NPOOEMOHCIPYSANA 3HAUHO OLbWMULL npozpec Y HAOYmMmi HagU4OK 2080pinHA. Bionosiono, y cmammi
npeocmasieno Memoou YHUKHeHHs MOGU-NOCEePEOHUKA.

Knrouosi cnosa: mosa-nocepedHux, memoou HAGUAHHS, GUKIAOAHHS AHSTIUCLKOL MOBU, MOBHI HABUYKU, MOMUBAYISL.

Huinaovimka A. C., Ilucapuux E. JI. Ocobennocmu, apzymenmsl 3a u RpOMue 00yueHus cmyoeHnos ¢ HU3KUM ypoeHem
AH2TUTICKOMY A3BIKY 0151 0CO0bIX Yenell 0e3 A3bIKA-NOCPeOHUKA.

Cospemennbiii Mup ¢ menoenyuetl K 2nobanuzayuu mpebyem noucka bonee coO8epuIeHHbIX Memoo08 NPenooasanus UHo-
CMPAHHBIX A3bIKOG. B c63u ¢ amum HeobX00umMo npoananu3uposams u paspabomams memoovt bvicmpozo 0byyenus. Hacmos-
was cmamus 0eMOHCHpUpyem pe3ynbmamsl UCCIe008aHls, KOMopoe Obllo NPo8edeHo cpedu CHyO0eHMO8 Hes3bIKOGbIX Cheyl-
anvHocmell, Ymobvl onpedenumy apeyMeHmyl 3a 1 NPOMue UCHOIb308AHUA POOHO20 A3bIKA 8 KAYechae A3bIKA-NOCPEOHUKA Npu
npenooasanull aHeIuiiCKo20 A3bika 0l 0CO0bIX yenell 05l CIMyOeHMO8 ¢ HUSKUM YPOGHEM 6l1A0EHUs AHTUIICKUM A3bIKOM. Bblio
OmMMeHeHo, Ymo, Xoms OONLUUHCMEO CHYOEHNO08, KOMOpble YHACMBO8AU 6 UCCIe008aAHUY, NOOOEPIHCUBAION UCNOTb308AHIUE
POOHO20 A3bIKA HA YPOKE AH2TULICKO20 A3bIKA, (POKYC-2pynnd, 8 KOomopou u3be2anu UCnonb308ams A3bIK-NOCPEOHUK, NPOOEMOH-
CMPUPOBANa 3HAYUMenbHo boNbuiULL npoepecc 6 npuodpemenuu Hagvikog peuu. Coomeemcmseenno, 8 cmanmbve npeocmasnendl
CNnoCcobbl UCKTIIOYEHUS A3bIKA-NOCPEOHUKA.

Kniouesvie cnosa: s3vik-nocpednux, menoost 00yueHus, aneiulickuil A3vlk 0 0co0blx yenell, A3bIK08ble HABbIKU, MOMU-
sayusl.
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