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Bilyk O. O., Puha O. O. Using interactive technologies and methods of foreign languages teaching in the context
of student-centered learning

The article deals with modern interactive technologies and methods of foreign languages teaching that are used in accord-
ance with the implementation of the idea of student-centered learning in higher education institutions. The conceptual basic of
the student-centered idea, which emphasizes on the students’personal needs in educational process, the priority of their poten-
tial and possibilities, is substantiated. The essence and significance of the use of interactive technologies and methods of foreign
languages learning in the context of the implementation of the student-centered idea is revealed. At the same time, the authors
analyze the most effective interactive technologies and methods of foreign languages teaching which are advisable for using
in the conditions of implementing student-centered learning. Interactive tasks should include discussion and problem issues,
stimulate students’ interest for studying and desire to make independent decisions. Interactive methods are stated to be capable
of providing foreign communication, accelerating the process of mastering a foreign language, intensifying each student’s activ-
ities, improving his/her knowledge, skills and competence.

Key words: interactive methods, techniques, idea of student-centered learning, foreign languages teaching, interactive
tasks, communicative competences, individual approach, educational process.
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RESEARCH INTO TEACHING YOUNG LEARNERS THE ENGLISH DIALOGIC SPEECH

The article deals with the problem of teaching Ukrainian young learners the English dialogic speech. When conducting the
pedagogical research, the following methods were used, namely: the comparison and system analysis of psychological, peda-
gogical, methodological sources, education process monitoring, pilot training with using the developed strategies for teaching
the English dialogical speech to preschool children, work with the author's course for pre-schoolers “English in the Family”,
describing the experimental phases. The one-year long pedagogical experiment was run at four Ukrainian public kindergartens
in Odesa and Nikolaev.

The strategies for teaching preschool children the English dialogic speech were determined. The experimental test results
provided the strong positive proof of the acquired skills of the English speech.

Key words: preschool education, Language teaching methodology, English dialogic speech, teaching strategies.

Modern integration processes, the entry of Ukraine into the European educational space, the international
exchange of information in various fields of knowledge have a significant impact on the enhancement of the status
of a foreign language as an important means of communication that requires reforming the language education at
all levels. The change of the period of learning foreign languages from a teenager age to a junior or even preschool
age as a sensitive time for mastering a foreign-language communication became an important step of introducing
changes into the system of language training at the present time [5]. Preschool education, that involves a child into
learning foreign languages, lays the foundation for the implementation of the social order of the society in the field
of language education and gives a child some additional opportunities for his comprehensive development.

Psychological and psycholinguistic bases of such training were actively developed by psychologists
Sh. Amonashvili (1983), Ye. Negnevitskaya (1986), A. Shakhnarovich (1990), A. Leontiev (1999), G. Saffran
(2001), J. Cassidy (2008) and others. In their works, they showed that the methods of preschool teaching should
take into account the characteristics of children's communication and involve their natural proclivity to learning
languages. At this age children acquire knowledge through interaction with other people: child-to-child interac-
tion, educator-to-child interaction, parents-to-child interaction. The children are naturally curious and enthusiastic
to explore the world around them, they contact the world through emotions, cognize it, react vividly to surround-
ing changes, get acquainted with new activities. Language learning happens optimally when the words provided
tie to an activity in which the child is engaged. The preschool children’s activities are related to the perception,
understanding and reproduction the content of stories, fairy tales, poems in various kinds of games and theatrical
performances. According to the words of A. Bogush, they are characterized by a productive and aesthetic character,
as they are accompanied by figurative speech and the use of various genres of artistic words [2014, p. 45].

Analysing the existing researches connected with teaching young learners a foreign language we have found
out that the core of all methods used in the practice of teaching preschool children a foreign language is connected
with an oral speech. The researchers of the XXth century offered the following methods of teaching young learners
a foreign language: A. Zavialova (1983) suggested the use of individualized characters to create game situations.
Z. Futerman (1984) emphasized the mandatory use of the native language while studying a foreign one as a means
of semantisation that helps to acquire a foreign language material. Ye. Negnevitskaya (1986) recommended that the
children should be taught on the basis of psycholinguistic regularities of language mastering which are characteristic
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of the childhood period and it should be conducted in a collective game. T. Polonskaya (1993) introduced fabula
(narrative) texts into the teaching process. S. Bodnar (1996) accentuated the use of interconnected verbal and non-
verbal means of communication in the teaching process.

Many contemporary researchers of the XXIst century supported these ideas and added their own methods of
teaching children a foreign language by means of: songs and rhymes (K. Nagy, 2018); music activities (L. Lee,
Sh. Lin, 2015); didactic games (T. Chuvakova, A. Abramovich, 2013), composing own fairy tales (G. Tka-
chuk, 2001); personally-oriented (S. Sokolovska, 2005) and differentiated and individualized (O. Boyko, 2012;
O. Humankova, 2014) approaches; fingers plays (A. Spiridonova, 2010), dramatized games (M. Puylova, Yu. Ovsy-
annikova, 2017), creative developing activities (I. Krolevetska, 2015), “digital storytelling” (A. Sklandancuk, 2015),
videogames (C. Pitarch, 2017), multimedia technology (O. Bihych, A. Mokina, 2013), technology “edutainment”
(education+ entertainment) (O. Dyakonova, 2013; M. Koroleva, 2017), method TSIT (theory of solving invention
tasks) (Ya. Nechaieva, 2017; N. Zatsepina, 2017). There are researches examining the content and language inte-
grated learning for preschoolers: English, science, maths and music (H. Doron, 2016; G. Soficu, 2016).

However, one part of the above-mentioned methods involves learning only the individual words, fixed phrases,
English-language songs, poems, tales, small texts by heart; the second part focuses on rote learning of definite roles
during dramatization of fairy tales; the third group offers the situational approach to learning where young learners
are immersed in the foreign language environment by playing different games in English. We keep to the opinion
of the third group of researchers considering the process of immersion into the foreign language environment the
most effective one. But at the same time our research is aimed at creating the total immersion in the foreign language
environment applying such methods of teaching a foreign language that are similar to the methods of teaching the
mother tongue to the preschool children. It means the development of the children’s speech in the activities that are
typical for them: physiological, physical, social, gaming, cognitive. The driving force of this idea is the need for
communication which arises in the process of the above mentioned activities. In this regard, as A. Bogush states [1],
the child faces the need to resolve the following contradictions: the desire to reproduce the physiological actions and
the lack of vocabulary to express it; the desire to show physical activity and the lack of language means to express
it; the desire to communicate with other people and the lack of language means to express it; the desire to show
game activity and the lack of language means to express it. To resolve these contradictions, the child is in demand
to improve his speech activity based on the imitation of the adults’ speech.

Moreover, the process of learning should be based on such a great amount of listening, repetitions and reproduc-
tions of adults’ speech, which transfer into a new quality of a child’s own speech behavior. Thus, the quality of a
preschooler’s speech depends on the factor of repetitions of speech samples which he heard. Repetition for this age
children is based on their most developed ability to imitate what they heard. It is the main component of their activity.
At the same time, they copy not only the content, but also the adults’ intonation, tempo, and timbre. At first, imitation
can be meaningless, and only the number of imitations in certain semantic situations, the so-called natural education
of children in the natural speech environment, can lead to a qualitative improvement of meaningful speech.

One more focus of our research is on the involvement of all children of the group into the learning activity. Bas-
ing on the review of the above-mentioned literature concerning teaching English to very young learners as a second/
foreign language, it was found out that the existing teaching methods don’t pay attention to the balance of all children’s
participation in the learning activities. Very often one part of children acts more as observers and other part behaves as
doers. Accordingly, the “observers” don’t have an opportunity to systematic repetition of the entire linguistic material
under study. But the psychologists [6] state if learners don’t repeat the new words after the first acquaintance with them,
the memory keeps these words only for 8 hours and then deletes them; after the second acquaintance with the same
words, the memory keeps the new words a little longer — for 72 hours [4, p. 507] but then without regular repetition it
also deletes them. It means that in order to master a new linguistic material all children should be involved into a com-
municative activity to have an equal chance for repeating. Otherwise, sometime later the most part of the material can
be forgotten and the children can use only a small amount of the language / speech information they received.

Thus, the aim of this research was to analyze the specifics of teaching young learners a foreign language, to
define the methods of teaching the English dialogic speech to young learners in the “native” language environment,
to evaluate the effect of usage of these methods on the education outcome achieved by children.

The research aim was obtained through these scientific methods: the comparison and system analysis of psycho-
logical, pedagogical, methodological sources, education process monitoring, pilot training, interviews with parents
after the lessons, simple assessment testing and filling in documents. All the interviews with parents and conducted
lessons were recorded, transcribed and analysed to see the progress of the learning.

The research was carried out in in four public kindergartens in cities: Odesa and Nikolaev. This was a pilot research,
so it was decided to conduct it on a small scale, before carrying it out on a wider scale. The children aged 5-6 who
had a written consent from their parents or legal guardians joined the tests. Overall, there were 60 young learners. The
children who were chosen for participating in the experiment had a zero initial level of the English language knowl-
edge at the start of learning period. The research was performed from 15th of September to 20th of May (2016-2017)
and had 108 hours of in-class activities. The classes were held 3 times a week, 35 minutes each. With the purpose
of comparing the efficiency of different ways of teaching preschool children the English language all children were
divided into two groups: experimental — Group 1 (our teaching method) and control — Group 2 (coursebook “My First
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English Adventure: Starter” by Villarroel, Musiol (2005)) groups (EG and CG) with the number of children not more
than 10 young learners in each group. The difference in their learning was in the content and character of learning
activities, educational material and the balance of different kinds of work at the lesson.

The research was based on the elaborated course “English in the Family” designed for beginners. It comprises:
small English educational texts with the participation of personified animals (Teddy-Bear, his parents and friends) and
one plot line, designed in such a way that at the end of the topic those texts could easily be dramatized; stickers; plot
pictures; songs, singing game rhymes, lullabies, nursery rhymes, counting-out rhymes, tongue twisters for the theme
under study with audio and video records. The course provides the constant use of the lexical material under study in
various semantic aspects in speech that is repeated from text to text. New lexical units from the first theme passed to
the second one, from the second to the third, etc. They were used in different contexts and in various derivative forms
(for example, to skate — skates — skater — skating), thus ensuring their multiple repetition, that is considered obliga-
tory for the complete mastering of lexical material, according to Yu. Martynova theory [3] because it does not allow
words to be forgotten. The speech material increased from text to text, both in volume and in content. New words
from the following topics were added to the general list of words and also began to be repeated from lessons to lesson.
Such organization of the speech material helped the effective memorization of the linguistic units under study, their
relatively complete mastering and the possibility of their use in various types of speech activity. The exercises were
of receptive, reproductive and productive character with elements of dramatization and involvement of the thematic
video materials, designed for teaching children speaking and listening. Following the course for pre-schoolers “Eng-
lish in the Family”, the young learners have got an opportunity to create a stable basic vocabulary to be able to use
each language unit, which is under study, in its maximum possible linguistic and thematic environments; to develop
communicative skills; to practice English intonation; to work at emotional expressiveness of speech.

Teaching preschool children the English dialogic speech we suggested using the following strategies: 1) Imple-
menting drama activities that gradually gets more complicated from lesson to lesson; 2) Providing imitation approach
in the process of teaching; 3) Using means of emotional expressiveness (different intonation models, a range of tem-
pos, rthythm, logical pauses, stress, strength of voice and non-verbal means: mimic expressions, gestures, phonemes)
in the process of studying to optimize the mastering of linguistic units at the level of perception, understanding and
reproduction; 4) Ensuring interaction of verbal and non-verbal means of communication to provide the associative
perception of the material and better saving it in the child’s long-term memory; the non-verbal means act as comple-
mentary, intensifying and compensating linguistic means of communication in this case; 5) Providing situations
with emotional dominant for dramatization to create a positive emotional atmosphere in the process of teaching;
6) Multiple repeating each language unit, which is under study, in its maximum possible linguistic and thematic
environments using different English intonation models; 7) Training every role of a fairy tale for class dramatization
with all learners taking into account the possibility of interchange of pupils at the performance; 8) Incorporating
visual and auditory aids into class activity (for example, English educational cartoons as a means of presentation
authentic English speech in general and English intonation models in particular).

The above-mentioned strategies are intertwined in the teaching process which embraces three experimental
stages; each of them introduces a set of assignments characteristic of the particular stage.

The first experimental stage — preparatory and linguistic — had the purpose of preparing children for a speech
activity, forming children’s linguistic skills. At this stage, the children were acquainted with the new vocabulary by
means of emotional and descriptive non-verbal and intonation means, drawings; they were instilled the skills of the
correct English pronunciation; they were acquainted with the main English intonation models; they used multiple
repetitions of lexical, grammatical and intonation communicative means in various combinations during game exer-
cises. At the beginning of each lesson, it was supposed to create a positive mood for the children to perceive a new
material (quiet music sounding as a background, conversations in the native language on the subject under study).

The second experimental stage was educational-reproductive. Its goal was to practice the lexical / grammatical
material and intonation models under study; to intensify the interaction of verbal and non-verbal means of com-
munication; to develop pre-speech skills (making up own sentences, mini-dialogues, using the correct vocabulary,
grammar and intonation under study; perception of the speech of the fairy tale heroes in accordance with their role
behaviour and reproduction of this speech by children). The second set of assignments (receptive-reproductive and
receptive-productive) was introduced at this stage.

The third experimental stage was productive-dramatizing. Its aim was to develop the skills of the English
interaction which was based on the speech and emotional situations of the topics under study, as well as the chil-
dren’s dramatic skills. At this stage, various types of games (“director’s games, dramatizing games, simulations,
staging), retelling in the forms of dialogues based on the texts for children from the author’s textbook “English
in the Family”, communicative exercises are offered. Their share in the experimental system was 40%. In these
activities, lexical and grammatical communicative means lose the role of the main components from time to time,
and the influence of intonation and non-verbal means extends, that contributes to the growth of their role from
simple expressiveness to the fixation of a certain meaning. The third set of assignments (productive), where the
pupils had to make up their own mini-dialogues on the basis of the given speech situations, to communicate with
their interlocutors using correct intonation and accompanying non-verbal means, dramatize the scenes of fairy
tales, is introduced at this stage, namely:
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To measure the children’s progress and to prove the validity of the offered teaching methods, the final assessment test
was conducted. The criteria for checking up the developed English speech skills in preschool children were the follow-
ing: 1) linguistic (ability to produce adequately lexical units under study, phrases and separate sentences on a certain topic
and to find equivalents from their mother tongue); 2) meaningful (the ability to perceive and understand English speech
by ear), 3) communicative (the ability to communicate with each other in accordance with thematic speech situations).

Ability to produce adequately the linguistic material under study was verified by means of translating the word-
combinations: a) from the English language to the mother tongue; b) from the mother tongue to English. Accord-
ing to this criterion, during the intermediate test (in the middle of the year), 43% of the children of EG showed the
ability to produce adequately the linguistic material under study and 30% of the children of CG showed such an
ability. During the final test (at the end of the school year), 73% of the children of the EG demonstrated the ability
to produce adequately the linguistic material under study and 40% of the children of the CG did it.

The perception and understanding of the English language were tested with the help of receptive tasks. The
teacher told the coherent text in English, which was built on the familiar material (the volume of the text is 10 sen-
tences), the children listened. Text understanding was checked with the help of laconic children's answers "Yes" or
"No" to the teacher's question. During the intermediate test the children of EG could perceive 40% of the text, the
children of CG — 20 %. During the final test the number of correct answers in the children of EG was 76 %, in the
children of CG — 40 %.

The ability to communicate with each other in accordance with thematic speech situations was tested by means
of such tasks: 1) to answer the teacher’s questions on the basis of the learned linguistic material, using not only the
correct lexical and grammatical means, but also the appropriate English intonation; 2) to speak with the “hero of
the fairy tale” (4-5 phrases for each child). The children’s answers were fixed by means of recording and examined
after the lesson.

During the intermediate test, 35 % of the EG children and 20% of the CG children demonstrated the ability to pro-
duce dialogic speech. At the end of the school year, 60 % of the EG children and 35 % of the CG children could make
the dialogue, composing different phrases according to the situation of communication with the use of unidirectional
combination of verbal and non-verbal means of communication, say their sentences with a correct intonation.

During the experiment, some regularities were set, among them we found the following: 1) intonation skills are
developed faster and more successfully if they are worked out at the initial stage of education and in the emotional
situations, taking into account the use of non-verbal means of communication; 2) there is a systematic repetition of
the linguistic material in a diverse linguistic environment; 3) speech skills, developed in one situation, are easily
transferred to the other similar situations; 4) auditory, visual, speech and motion analysers are taken into account
in the process of dramatizing; 5) mastering of speech material is more successful if the educational situation is as
close to reality as possible.

Conclusions. The obtained results provide the strong positive proof of the acquired skills of the English speech.
The children of the experimental group demonstrated good listening skills, skills of independent producing linguis-
tic units at the level of the word, phrase and utterance within the scope of the material under study. The children of
the senior preschool age were able to solve simple communicative tasks, using non-verbal means of communication
in their speech, such as gestures, phonemes, mimic expressions, pronounce the phrases with a correct intonation and
rhythm, logical stress, varying intonation models depending on the character of the linguistic situation. In addition
to mastering a foreign language, the children received knowledge about the English culture and traditions.

The perspectives of our future research are using computer-based learning technologies for further developing
English dialogical skills in young learners.
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boonap C. B. Haguanns oimeil 00WKiNbHO020 8IKY AH2NINICHKO20 0iA102IUHO20 MOBIEHHS

YV emammi posensioaemovcs npobnema naguanHs YKpAiHCoKUx OOUKLIbHAM aH2AIICbK020 0lano2iuno2o mosnenns. 11io uac
npogederHs nedazo2iuHo20 00CIIONHCeHHS BUKOPUCTIOBYBANUC MAKI MeMOOU: NOPIBHAHHS | CUCIEMHUL AHATI3 NCUXOLOIYHUX,
1edazoeiuHUxX, MemoOUUHUX 0xcepel, MOHIMOPUHE OCBIMHbO20 Npoyecy, NilomHe HABYAHHA 3 BUKOPUCTNAHHAM PO3POOIEHUX
cmpameziil i3 HABYAHHS AHSTIIICHKO20 IAN02TUHO20 MOBIEHHSA OOUKITLHUKIG, POOOMA 3 ABMOPCHKUM KYPCOM O OOUWKIIbHAM
“Anenivicoka mosa 6 cim’i’”’, onuc emanig excnepumenmy. [ledazoziunuii excnepumenm nposoouscsi RPOMsA20M POKY 6 YOMUPbOX
YKpaincorux oumsuux caokax m. Odecu i Muxonaesa. I1i0 uac nposedenns ekcnepumennty uU3HA4eHo cmpameeii 3 HAGYaH-
HA OOWIKIIbHAM AH2TICbK020 0ianociuno20 mosients. Ompumani pe3yiomamu eKCnepumMeHmy UABUIUC NePeKOHIUBUM Ni0-
MBEPOINHCEHHAM HAOYMUX OOUKITbHAMAMU HABUHOK AHETIICHK020 0iAN02TUHO20 MOBTIEHHSL.

Knrouosi cnosa: oowkinena oceima, mMemoouka 6UKIAOAHHS aHTILICHKOT MOGU, AHeNIUCbKA JIalo2iuHa Mosa, cmpamezil
HABUAHHA.

FBoonap C. B. Odyuenue demeit 00uiKonbH020 803pacma GH2IUIICKOI OUAI0ZUYeCKOll peuu

B cmamve paccmampusaemcs npobnema o0yuenus YKpauHCKUX OOWKOIbHUKO8 AH2IUIICKOL duanoeuyeckotl peuu. IIpu npose-
OeHUU Ne0az02UtecKo2o UCC1e008aHUsL UCNONb30BANUCH CIIE0VIOWjUe MEMOObL: CDABHEHUE U CUCTEMHDIT AHAU3 NCUXOTO0UYECKILX,
nedazoeUYecKUX, MEMOOUUECKUX UCHIOYHUKO8, MOHUMOPUHZ 00PA308AMETbHO20 NPOYEccd, NULONHOE 00yUeHUe C UCTOTb306AHUEeM
Paspabomantvlx cmpamezuti o 00y4eHUI0 AHIUICKOU OUAIOSUYECKOL peyU OOWKOIbHUKOS, paboma ¢ agmopcKum Kypcom O
OOUIKONLHUKO8 “AHIUUCKULL S3bIK 6 ceMbe”’, onucanue 3manog sxcnepumenma. Iledazocuueckuil sKCnepumenm npoeoouics 6
meueHue 200a 8 Hemvipex YKpauHcKux oemckux cadax e. Odeccwl u Huxonaesa. B xo0e npogedenus s3xcnepumenma 6uliu onpe-
Oelenbl cmpame2uu no 00YYeHUI0 QOUKOIbHUKO8 AH2IULICKOU duanoeuyeckoll pedu. Tlonyuennvie pe3yibmamol IKCHepUMEHma
ABUNUCH YOEOUMeTbHLIM NOOMBEPHCOeHUEM NPUOOPEMEHHbIX OOUKOTbHUKAMU HABLIKO AH2TULICKOU OUATI02UYeCKOT petl.

Kntouegvie cnosa: douikonvroe odbpazosariie, Memoouxa npenoodasaniis aHeIUliCKo2o A3bikd, AH2IUICKAA OUAI02UYeCKAasl
peub, cmpamezuut 00y4eHus.

VIIK 378.147:811.161.2]:0005.591.6
bouko H. 1.

BUJU MOBJEHHEBOI TIAJBHOCTI IIJI YAC BUBYEHHSA YKPATHCHKOI MOBH
SAK IHO3EMHOI: IHHOBAIIMHI METOJAU HABYAHHS THO3EMHUX CTYJIEHTIB

YV cmammi posenadaiomucs 0codnusocmi 83a€mM038 A3aH020 HAGYANHA 8U0I8 MOBIEHHEBOT IANLHOCI THOZEMHUX CIYyOer-
mig nio uac eueueHHs YKpaincokoi mosu. IIpu ybomy 63aemM038 s13aHe HAGUAHHS PO3YMIEMbCA K 00UH 31 Cnocodié iHmencugi-
Kayii HaBYaIbHORO Npoyecy MOBHOI NiO2OMOBKU THOZEMHUX CHYOeHmis. AHANI3YIOMbCA HABYANbLHI NpO2pamu, CmeopeHi 0
63A€MO038 13aH020 HABYAHHA HA Kagedpi yKpaincvkoi mosu [lepowcasnozo yHisepcumemy menekoMyHixayiti. Pozensdacmbca
NOCHIO0BHICMb PO3GUMKY UOIE MOGIIEHHEBOT OIsIbHOCMI, HABOOUMbCSL KAACUDIKAYIS OCHOGHUX YMIHb PeyenmueHo20 ma npo-
OYKMUBHO20 U0I8 MOGLEHHEBOI OIANLHOCHI MA ONUCYEMbCA 3A2AbHULL MOSHULL Mamepian i 6il0N08IOHA CheyiaibHA cepis 6npag
0151 83A€MO36 'A3aH020 HaguanHa. Mamepianu cmammi Modcyms 6ymu 6UKOpUcmani 8 ayoumopniti pobomi y npoyeci Mo6Hoi
ni02omosKU THO3EMHUX CHIYOEHMI8, AKI HABUAIOMbCS 8 YKpaiHi.

Knrouosi cnosa: 63aemo036 ’s3ane HAGUAHHS, BUOU MOBIIEHHEBOT OISLILHOCH, NPOOYKMUBHI | peyenmueHi 6MIHHS, YKPAIHCbKA
MOBA 5K IHO3eMHA, KOMYHIKAMUSHI NOMpPeou.

VYeninrHe HaBYAHHS 1HO3EMHHX CTYACHTIB Y BUIMX HABYAJIBHUX 3aKiIaax YKPaiHU CIPHSE 3POCTAHHIO MOITYIIIp-
HOCTI 1 MDKHApPOJIHOTO aBTOPUTETY HAIOi KpaiHW Ha CBITOBOMY PHHKY OCBITHIX 1 MpodeciiiHUX MOCIyT, 10 MpH-
3BOIUTH JI0 (hOPMYBaHHS 11 TTO3UTHBHOTO IMIJIKY 1 3pOCTaHHS KOHKYpeHTHOCTI [1, ¢. 71]. Bucoka SIKicTh TiATOTOBKH
(haxiBIIiB, 30KpeMa 3 1HO3EMHHX CTYIEHTIB, 3a0€3eUy€EThCSl YITKUM BUKOHAHHSIM JISp)KaBHUX CTaHAapTiB OCBITH [2].
OcCKinpKY 3arajbHa CepeHs OCBITA B PI3HUX KpaiHax ICTOTHO BiAPI3HAETHCS 3a 3MICTOM 1 0OCSTOM IMiATOTOBKH, TO
HABYAHHS iHO3EMHUX CTyAeHTiB y BH3 mounHaeThest 3 miAroToBUNX (haKyabTETiB, 1€ MPOBOAUTHCS CHCTEMaTH3AIlis
3HaHb 1 BMiHb CTY/JICHTIB Ta JOBEICHHS iX IO PiBHS, IO BiJTIOBIa€ PiBHIO 3araibHOI CepeTHhOT OCBITH, OTpUMaHili Ha
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