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PROFESSIONALLY ORIENTED READING AS ONE OF THE BASIC COMPONENTS
OF TEACHING ESP AT NON-LINGUISTIC HIGHER EDUCATIONAL ESTABLISHMENTS

The article reveals the necessity of educational process modernization by means of teaching ESP at non-linguistic higher
educational establishments. The age of new technologies encourages the educationalists to create new methods of teaching for-
eign languages for specific purposes. The reasonability of paying much attention to professionally oriented reading is proved.
Different types of reading are considered. Students’ problems while reading professionally oriented texts because of the lack of
understanding of language phenomena inherent to the foreign language are studied. The ways of eliminating all language diffi-
culties (phonetic, grammar and vocabulary ones) are suggested. In the result of the research conducted, basic types of work with
professionally oriented text and forms of control of student’s knowledge, aimed at developing professionally oriented reading
skills, were identified. A complex of exercises developing professionally oriented reading skills are offered.
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Our country can’t avoid the integration processes which are taking place in global economic system and in
the sphere of education as well. Our universities are training the future specialists, who are able to compete in the
world job market. Learning a foreign language contributes greatly to such professional activities as introduction to
new technologies, scientific theories and trends, outstanding innovations, making contacts with foreign companies,
enterprises, educational establishments, developing the level of professional competence of specialists. The age of
new technologies, that are rapidly developing all over the world, encourages the educationalists to create new meth-
ods of teaching foreign languages for specific purposes.

The relevance of the research is conditioned by the exceptional importance of reading in the process of master-
ing a foreign language as a means of developing foreign language skills and also as a source of information. The
flow of information is increasing day by day, and the graduates of higher educational establishments will inevitably
have to face the necessity of using a foreign language in their professional activity. Professionally oriented reading
in a foreign language is an important part of a specialist’s activity. It provides new professional information. Such
reading and comprehension skills are of utmost importance in a future specialist’s practical work after graduating
from higher educational establishment, when there’s the necessity of reading the piles of professional literature
from all over the world. Developing reading and comprehension skills is impossible without close connection with
other types of work with language material, first of all vocabulary and grammar practice [2, c. 74]. The increase of
the interest to mastering foreign languages has been observed recently. Professional information is becoming more
available due to mass media and Internet development. Despite the necessity and motivation of mastering a foreign
language, the majority of the graduates cannot use it in their professional activity [6, c. 3]. That’s why developing
professionally oriented reading skills should be paid more attention to.

The objective of the study is to consider the methods of teaching professionally oriented reading, types of
exercises and tasks aimed at developing students’ professionally oriented reading skills, to analyze main methods of
work with the professionally oriented texts.

Many scientific researches have been carried out on this problem lately. The problem of the training material
selection and determining the context of teaching the students reading professionally oriented texts were revealed
in the works of such scientists as H. I. Borodina, Y. P. Bovchaliuk, Y. A. Hapon, T. I. Truhanova, H. V. Barabanova,
Z. 1. Klychnikova, T. S. Sierova, S. K. Folomkina, T. O. Vdovina, N. I. Hez, K. Y. Kusko and others. The research
of T. S. Sierova and H. V. Barabanova highlights the concept of teaching professionally oriented reading. There
are also many scientific publications and theses investigating the cognitive and communicative methods of teach-
ing reading in a foreign language (H. V. Barabanova, T. D. Shevchenko). Some methods of independent reading of
foreign texts have been developed by M. A. Aliieva, N. M. Mahazova, and others.

Learning foreign languages at non-linguistic higher educational establishments is professionally oriented.
It means that foreign languages are taught in order to teach the students to use them in their professional activity,
that is to read the foreign literature for specific purposes in order to find the necessary information, and also to
be able to communicate with foreign colleagues on professional issues [6, c. 12]. It was investigated that while
learning a foreign language for specific purposes students learn the language not fully, but sufficiently for their
professional activity. New curriculum of foreign languages at non-linguistic higher educational establishments
presupposes developing the skills of searching the information for professionally oriented reading and analysis of
foreign publications [8, c. 54]. Professionally oriented texts is the source for enriching the professional vocabu-
lary, the subject of reading and discussing at classes, the base to be used in communication situations, for listen-
ing, that is for purposeful and effective students’ speech activity.

The main tasks for the students while studying professional literature in a foreign language are: 1) getting informa-
tion supplementing and expanding the training material studied by the students in the process of studying major sub-
jects of the curriculum; 2) developing the skills necessary for independent reading of professional literature [1, c. 76].
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Students should learn to work with texts independently. Lecturers control students’ independent work, making
the students get knowledge and skills necessary for reading. Lecturer’s task is to prevent grammar and vocabulary
problems which may occur while reading professionally oriented texts. Students who are able to read professional
literature and single out the necessary information from different sources are likely to become good professionals
able to compete on world job market. Lecturers should teach the students of non-linguistic universities to translate
scientific and technical texts with dictionaries and without them, develop flexible professionally oriented reading
skills to meet professional challenges of a future specialist. Experience of work at non-linguistic higher educational
establishments shows, that students have some difficulties while working with bilingual dictionaries, as very often
they can’t select the necessary meaning of the word according to the text. Very often students read the text only once
or even don’t read it at all and start writing out and translating the unknown words and don’t even try to select the
corresponding meaning. That’s why they will have to look up the words in the dictionary several times looking for
the correct translation and wasting too much time. So, the lecturer should help students to learn how to work with
the dictionary, how to use it and how to select the proper meaning of the word. Mastering new language forms used
in the text should be paid much attention to, helping to memorize them by using different types of exercises.

Having defined the topics of professional texts and active vocabulary to practice, it’s necessary to create a
complex of exercises to solve communicative and cognitive tasks while working with professional literature. This
complex may be divided into two groups: 1) grammar and vocabulary exercises, that presuppose completing the
same type of tasks many times, and form the mechanism of reading and comprehension; these exercises are aimed
at developing reading skills; 2) exercises, the object of which is context of scientific text, getting the factual infor-
mation and its understanding, and therefore they assume simultaneous solution of different mental tasks. These
exercises are aimed at developing reading competence.

Students at non-linguistic higher educational establishments may have some problems while reading profession-
ally oriented texts because of the lack of understanding of language phenomena inherent to the foreign language.
The lecturer’s task is to eliminate all language difficulties (phonetic, grammar and vocabulary ones). Selecting
language materials to be studied at classes the lecturer should take into account the level of students’ knowledge,
skills and abilities, that is how much the students are ready to the work and extract the necessary information from
the texts. It’s necessary not only to motivate students to reading texts but also to develop professional competence
of the future specialist. Students will gladly engage in the process of study in general and in professionally oriented
reading in particular only if this process corresponds and satisfies their professional needs. So, if the text is relevant,
meaningful and informative, includes highly specialized terminology, grammar and vocabulary structures corre-
sponding students’ knowledge and abilities, then the students will be more willing to study professionally oriented
reading. In order to estimate the level of students’ abilities and knowledge, it’s necessary to test the students orally
or in written form before starting to select the training material.

At the initial stage of studying professionally oriented reading the level of novelty may be not too high, as the
first year students do not study majors at this stage. It will be too difficult for the students to translate the text about
engine structure if they don’t know this structure in their native language. The lecturer’s goal is to form the students’
language basis, so that they will be able to process the accepted information independently in future. At this stage,
lecturers adapt texts for their students according to their level of knowledge. To help students learn new grammar
and vocabulary forms presented in professionally oriented text, it’s necessary to select and compose the exercises
for the classes properly. Following the classic rule of teaching from the simple to complex, at the next stage lecturers
may increase the volume of novelty by proceeding from simple descriptions and characteristics to more complicated
ones aiming gradually at an authentic text. Training text should replicate the basic characteristics of an authentic
one (text structure, structural types of paragraphs, distribution of information stress. It will help to solve the prob-
lem of transition of the future specialists from reading adapted literature to studying an original one. Students get
an opportunity to obtain additional information on the topic or subject studied. It will encourage the students of
non-linguistic higher educational establishments to continue reading such texts. When the student is able to get the
necessary information from the text, he should use it in different forms, volumes and situations, e.g. in oral speech
in the form of retelling, dialogue, discussion or in written form as an essay, report, etc.

At some later stages of study, it’s possible to use written texts to develop the skills of summarizing the informa-
tion obtained from the text. In addition to the ability to extract the information, the ability to use it in different forms,
volumes and situations of oral communication, is developed.

There are several types of reading. The type of reading depends on the aim of professionally oriented read-
ing. The reading types can be classified into: reading for specific information or scanning, skimming, research or
detailed reading. The aim of scanning is getting the necessary information from the text by just fast looking through
it. It may be finding the name, number or a piece of specific information. This type of reading presupposes a rather
high level of reading skills, abilities to navigate the semantic structure of the text. Skimming presupposes the ability
to view the information contained in the text. It requires from the students to know a lot of language material, that’s
why it’s better to use skimming at classes with senior students, though it’s necessary to develop student’s skimming
skills from the very beginning of ESP course. While skimming students should get an overall impression of the
content. They identify if there is necessary information available in the text, if there’s any necessity to read it more
attentively in order to make a detailed study of the information and use it in their further studies. Detailed reading
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presupposes full understanding of the text. Students translate the text, work on mastering language forms, contained
in it. Students should learn to overcome all the difficulties in understanding the foreign text on their own. For this
type of reading lecturers should select the texts having the cognitive value, informative significance, and also the
most complicated once in regard to content and language material.

To make the process of studying professionally oriented reading more effective, it’s necessary to do pre-reading,
while-reading and post-reading tasks. They should be aimed at necessary students’ skills and abilities formation,
and should correspond the types of reading. Each stage of teaching professionally oriented reading at non-linguistic
higher educational establishments is very important and should not be omitted. Pre-reading tasks should eliminate
all the language difficulties which students are likely to face while reading. The purpose of pre-reading tasks is
extraction of content and factual information. Content and factual information of the text is a component category of
text informativity. It is studied along with other types of information in the text (content and conceptual, and content
and subtextual). Content and factual information of the text is the information about the facts, events, phenomena,
succession of events, their participants, time and scene. The goal of the lecturer at pre-reading stage is to motivate
students to read and to create student’s interest to the information contained in the text. To reach the goals of pre-
reading stage, there are many exercises helping students to work freely with the text at this stage of study reading
for specific purposes. These are 1) exercises on anticipating the information contained in the text; 2) exercises on
identifying structural and semantic components, and grammar and vocabulary structures; 3) exercises on guessing
the meaning of terms and unknown words in general; 4) exercises developing the skills of working with dictionaries.

At while-reading stage of work with professionally oriented text the lecturer identifies the level of students’ skills
and abilities. The students of non-linguistic higher educational establishments are aimed primarily at communica-
tive purpose, focused not only on developing reading skills, but also on mastering and consolidating grammar and
vocabulary forms. At the while-reading stage the lecturer controls the process of mastering professional terms, and
grammar and vocabulary structures used in the text. The purpose of this stage is identifying conceptual information.
Devising and elaborating training exercises lecturer should give himself the answers to these questions: what is the
author’s idea; what is the text structure — is it a narration, an explanation with different examples, are there any argu-
ments and counterarguments; what kind of knowledge will students get after reading it. It’s better to begin with the
exercises helping to understand the overall idea of the text, and only then to consider smaller speech units, such as
paragraphs, sentences and words.

For the while-reading stage such exercises can be developed: 1) identifying the main idea of the text; 2) singling
out the information that can be used by the future specialist in his career; 3) exercises on singling out semantic reli-
ance in professionally oriented text.

Post-reading exercises are intended to check comprehension, to control the level of reading skills and ability to
use the acquired information in future professional activity. Exercises used at post-reading stage should be aimed
at 1) control of comprehension of all the information in professionally oriented text; 2) ability to find the necessary
information in the text, in accord with tasks and goals formulated at pre-reading stage; 3) recognizing grammar and
vocabulary structures; 4) ability to interpret and retell the text; 5) developing the ability to express own opinion on
the information read, it can be done in the form of a report or an essay on the given topic.

After reading the text and working on it, the lecturer should carry out a final control of students’ knowledge in
order to analyze the efficiency of his own work and students’ activity. Traditional forms of control, such as a survey,
essay, discussion or even a credit, will suit. Selecting the texts for professionally oriented reading the lecturer should
take into account students’ abilities, the level of their grammar and vocabulary skills. The aim of the lecturer is to
teach his students to work independently with professionally oriented texts, to enable them to get urgent profes-
sional information from different foreign sources.

Conclusion. In the result of the research conducted, basic types of work with professionally oriented text and
forms of control of student’s knowledge, aimed at developing professionally oriented reading skills, were identi-
fied. Different types of exercises and tasks to work with professionally oriented texts, intended to develop students’
professionally oriented reading skills, were considered. Different types and methods of work with professionally
oriented text suggested in the article are not the only possible ones. The research gives an opportunity to start devel-
oping the complex of exercises according to specific professional sphere. It may become a reason for further study
of this problem.
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Hixonaenxko O. B., Yuwama T. O. Ilpogpeciiino opienmoseane uumanus AK 00UH 3 OCHOBHUX KOMHOHEHMI8
GUKIAOAHHA AH2TITICLKOT MOBU 0J18 CREYIATbHUX Yilell Y HeIIH2GICIUYHUX 3aK1a0aX euuiol oceimu

Y cmammi  poskpusacmvcs neobxionicms MoOepHizayii nasuaibHo20 npoyecy 3aco0amu HagUaHHs aHeniticbkoi Mosu 0Jisl
cneyianvrux yineu y neninegicmuunux 3B0. Bik HOBUX MeXHON02IM 3MYULYE HAYKOBYI8 MA OCEIMAH BUHAXOOUMU MA PO3POOIAMU
HOB8I Memoou 8UKIAOAHHA THO3EMHOI MOBU Y cneyianbHux yinax. JJogooumvcsa 0oyinbHiCmy NpUOileHHs MAKCUMATIbHOT yeaau
npoeciiino opienmosanomy yumannio. Posensioaiomvca neeni mpyoHowi, wo 6UHUKAOMs y ChiyOenmis nio yac pobomu 3 npo-
eciiino opienmoganum mekcmom yepes Opax po3yMiHHA MOGHUX AGUW, NPUMAMAHHUX iHO3eMHill Mogi. [Ipononyiombcs winaxu
BUPILUEHHS MOBHUX MPYOHOWIS ((POHEMUYHUX, 2PAMAMUYHUX MA JeKcuurux). Posenaoaomocs pizHi 6uou yumanns. B pe3ynb-
mami npoeedeH020 00CiOHCeHHs OYI0 BUSHAYEHO OCHOBHI 8UOU POOOMU 3 NPOPECIIHO OPIEHMOBAHUM MEKCINOM, WO CHPAMO-
6aHi HA PO3GUMOK HABUYOK NPOGECIIHO OPICHMOBAHOLO YUMAHHA, A MAKOHC (OPMU MA MemOOU KOHMPOTIO 3HAHb CHIYOEHMIS.
3anpononosarno komniexc 6npag iz po3sUMKY HABUHOK NPOGecilino OPIENMOBaH020 YUMAHHA.

Knrouogi cnosa: npogheciiino opicnmogarne uumanns, HAGUYKY YUMAHHA, AHTINICLKA 05t CREeYianbHUX yinell.

Hukxonaenxo O. B., Yuamasa T. A. Ilpogpeccuonanvro opuenmuposannoe unenue Kaxk 00UH u3 0CHOGHbIX KOMHOHEHM 08
00yUeHUA AHTTUTICKOMY A3bIKY 015 CREYUATNbHBIX Yeilell 8 HeTUH2BUCIUYECKUX GbICULUX YUEOHBIX 306€0CHUAX

B cmamvwe packpuvleaemcsi HeodX00UMOCTIb MOOEPHU3AYUU YHeOHO20 NPOYeccd NOCPeOCMEOM 00y HeHUsl AHTUUCKOMY A3bIKY
07151 CNeYUANbHBIX Yelell 8 HETUH2BUCTUYECKUX 8bICULUX VUEOHbIX 3a8e0eHUAX. DNoXa HOBbIX MeXHOL02Ull mpedyem om neod-
20208 U YUEHbIX pazpabomKu HOBbIX Meno008 Npenooasans UHOCMPAHHBIX A3bIKO8 OiA CheyualbHulx yeneil. JJokasvieaemcs
YenecooopasHoOCmy 06paujeHUsi MAKCUMATLHO20 BHUMAHUSL HA NPOPECCUOHATLHO OpueHmuposannoe umenue. Paccnampuesa-
10MCst MPpYOHOCMU, O3HUKAIOWUE ) CHIYOEHIMO8 80 8peMsi pabontbl ¢ NPOPECCUOHATLHO OPUEHMUPOBAHHBIM MEKCHOM, BbI36aH-
Hble HeNOHUMAHUEM S3bIKOBbIX A8NeHUll, CBOUCTBEHHbIX UHOCMPAHHOMY A3bIKY. [Ipednaeatomes cnocobwl ux pewenus. Pac-
cmampusaromes pasuvle 8uobl ymenus. B pesynomame npogedenHo2o ucciedo8anus onpeoeieHvl pasiuuHsie 8uobl padomul ¢
npOheccUoHatbHO OPUEHMUPOBAHHBIM MEKCHIOM, HAYeIeHHble Ha PA3GUMUe HABbIKOG NPOpeCCUOHANbHO OPUEHMUPOBAHHOLO
umenus, a makdice Popml U MemoObl KOHMPOIsL 3HaAHUU chiydenmos. lpednazaemcsa KOMNIEKC YRPAXNCHEHUU ONsl PA36UMUS
HABIKOG NPOPDeCCUOHATLHO OPUSHMUPOBAHHO20 YMEHUS.

Kntouegvie cnosa: npogheccuonanvHo opuenmuposanHoe umeHie, HABbIKU UMeHUs, AH2IUNICKULL A3bIK O CHeYUATbHbIX
yerneil.
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